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THE PROBLEM OF MORAL AND RELIGIOUS EDUCATION 
111 THE PUBLIC SCHOOLS 
I. Introduction: The Problem. 
The treatment here is in general that of one problem becau
1
se 
I 
education, whether for conduct, culture or religion, is essentially one 
I 
I 
and the same. Education is to be thought of, not as the development of
1 
i 
I 
the intellect , but as the process of rounding out the whole life. Educa-
1 
i 
tion in thi s broad, comprehensive sense is not limited to school nor to; 
I 
the early part of life . But it is the function of the school 
to set in motion this process t~vard a fully developed life. 
especiallr 
I The educa-
tion furnished by the state, then, in a day of state supported educatior, 
if it is to fUlly develop its citizens for their highest usefulness in ' 
the state, must be ~omprehensive enough in its aim to cover every side of 
life and not to resign any aspect of' life's development to haphazard or ' 
I incomplete training . 1 
I 
I 
Wha t part shall moral education play in the development of i 
young life, in preparation for citi:o:enship in a democracy'? This proble~ 
I 
has forged rapidly to the front during the last two decades. There has 
; 
been for some time essential agreement as to the need of moral educat iot~. 
Wil liam T. Harris pointed out in 1912 that, "Moral education is everywh~re 
I 
acknowledged to be the most important part of all education; but there }').as 
i 
not been the s~e ~~reement in regard to the best means of securing it Tn 
I 
i 
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(1) 
the school." The chief reason for disagreement he felt to be 
I 
want of insight into the two-fold nature of moral education; which I 
snould neither devote itself solely to the formation of ethical ideas 
on the one hand, nor confine itself to right habit formation on the' 
I 
! 
other. An unconscious habit is not moral, neither is an idea that I 
d.oes not carry out into concluct. 'rhose who have laid str ess on the 
practical side alone have looked with contentment upon our educatior -
al system believing it to be a f9'eat moral instrumentality. I Others : 
whose empl1asis has been upon theoretical instruction alone, have 
found our schools sadly deficient as moral instruments . Here, then', 
! 
is a conflict that is common to every phase of education, - a conflict 
between the old and the new ideal. I "The old-fashioned school regarded 
I 
I 
obedience to authority the one essential; the new ideal regards in- 1 
' (2) ! 
sight into the reasonableness of moral commands the <ihi ef end." One's 
i 
position then, in regard to this new ideal, is certain to determine : 
I 
one's attitude as to the way mora l education should be given. I 
The question remains: \'lhat sanctions are to be sought for i 
morality and for moral training? Is it necessary to make any refer+ 
ence whatever to religion? 1,1any believe that it is not; others are 
equally positive that morality is wholly inadequate unless supported 
(3) l 
by religion. The international inquiry, edited by M. E. Sadler, 
set as its object the determination of the answer to this question: 
"Were there not parts of moral education 
(1} Felix Adler, "The Moral Instruction of Children". Editor 's 
Preface. 
( 2) Sar.1e , p. 6. 
(3) Moral Instruction and Training in schools, Vol. 1, p. xix. 
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in regard to which every teacher would appeal to the social or 
civic conscience rather than to sanctions which would be called, 
in the ordinary sense of tne term, religious'? Could schools con-
fine ~1emselves to that part of moral education, leaving the deeper 
parts of it to the parents and to the religious bodies? Or was 
not the whole problem of moral education inse1)arably one and, in its 
fundamental issues, religioll.s?" This problem is not separate and dis-
tinct , but is part of the total educational problem • .At least no 
"dispassionate inquiry" can be justly so named unless it gives the 
place of religion in education a fair consideration. 
The problem of moral education (and by'moral education• 
we mean to include all that is found necessary for a complete and ad-
equate moral training) has arisen as a natural part of the new move-
ment in education which s e eks to Jm.lce the child the center and to 
find its aims in terms of his complete development. In its separation 
from the church , the state itself had so closely identified morality 
and religion that neither of them was given any place in education. 
Morality could not be effectively taught without religious sanctions 
and it was found to be expedient to avoid the slightest trace of relig-
ious instruction in public schools . Therefore, only such moral train-
ing as should be imparted indirectly through the discipline of the 
school and the influence of the teacher could be allowed. i1.ll actual 
moral instruction as well as religious training was left to the church 
and the home. It is likely that this arrangement would have remained 
quite sat isfactory but for the increasing complexity of modern indus-
trial life . What seems actually to have happened is that both the 
- 4 -
home and the church lost their old time influence, with the result 
that no moral training whatever has been provided for the major 
portion of our young people. A consciousness of the inadequacy of 
the present arrangement to make the right kind of citizens for a 
democratic state, together with a nmv sense of the higher purpose of 
education, .bas given rise to our problem. 
Our method of dealing with this problem must be first, 
historical, and second, psychological . The historical approach is 
necessary in order to understand fully the development s that have 
made such a problem. The psychological approach is necessary be-
cause it is essentially a problem in psychology and can onl~· be 
solved by a careful study of t he processes of human development. 
No one can hope to understand this proble.Til ·.vit hout ma.Jcing 
a careful survey of the development of a so-called 1 secularization 1 
of education. This is fundamental to an appreciation of the act of 
our fathers in establishing our present form of education and in 
wholly separating intellectual from moral and religious training. 
Fur therrnor e, unle ss we know the general educational movements of 
that day and ours, we are not in a position to point out any respect 
in which an attempt to meet the needs of one age would. fall short of 
the needs of another because of the differences of the two periods. 
This would apply not only to the problem of moral education but to 
every att empt to move forward into new -educational fields. One of 
the most cmrrnon blunders in the educational world is the failure to 
take cognizance of the movements in the past and the tendency to 
build without regard for .the foundation that has been laid. Hence 
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it shall be a part of our purpose to trace the development of 
American education, note the causes of the seculari zing tendency 
and its results in relat ion to the needs of modern demo cr atic c l v.-
ilizatlon, and to seek a solution of tile problem in the new em-
phas i s upon moral education. 
Both moral and religious training, together with other 
new departures in education, owe their inception into this field to 
the modern emphasis upon the study of psychology. It will be nec-
essary , therefore, throughout the treatment of the problem a1~rt 
from its development, to give careful attention to the various phases 
of human development as they bear upon the work of education. Hence 
om· method sball be in the second place that of a survey of second-
ary sources for the views of educators, I)hilosophers and psychol-
ogists concerning the need of incorporating moral instruction into 
the curriculum, an analysis and appraisal of various attempts that 
have been Jm.de in this regard and a cornparati ve study of the value of 
moral training given with, and that given without reference to religion. 
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II • The_ Deve 1 opr.1ent of .Arne ri can Education . 
To begin with, education in the American colonies 
was both religious in aim and ecclesiastical in control. The nine 
colleges founded during this period were all established and OJ:J-
erated by the various denominations. 'rhe religious purpose was 
d.®ninant. At the very first they existed for the express purpose 
( 1) 
of training men for the ministry. In a pamphlet, published in 
1754, President Clap of Yale declared that "colleges are Societies 
of Ministers, for training up persons for the work of the ministry'', 
and that "The great design of founding this School (Yale), was to 
educate ministers in our ovm way". 
Ar.J.erica had no real educational consciousness in 
a state-wide sense previous to 1820. There was, during the Revolution-
ar;y Ylar and after.vard, during the first fifty years of national his-
tory, a steady decline in e ducation, even in New England, where ed-
ucatioual fires burned bri ghtest. "In the meantime, education ••• 
was left largely to private individuals, churches, incorporated school 
~ocieties, and such state schoob f or the children of the poor as 
might have been provided by private or state funds, or the two com-
(2) 
bined." 
. The period of transit ion, from the idea of education 
under ecclesiastical control to that of education under the control of 
and supported by the state, covers at least half a century. It was a 
period of intense controversy. ~1he demand for state support and con-
trol came in conjunction with the growing demand for education for all 
(3) 
classes of people. T'J quote Cubberly, - "the task soon became too 
{l) Cubberly- "The History of Education", p. 703. 
{2) The same, p. 65 5-6. 
(3 ) The same, p. 658. For a careful study of the sources bear-
ing on this development see ''The Seculari za.tion of .American 
Educa t i on, " by Samuel \"lind s or Br o.·me 
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big for the churches to handle. For long the churches made an 
effort to keep up, as they wore loath to relinquiSh in any way 
their former hold on the training of the young. ~1he churches, 
however, were not interested in tl1e problem except in the old way, 
and this was not what t:he ne•n democracy ;vanted. The result was 
that with the coming of nationality and the sloa but gradual grmvth 
of a national co:.1sci.oT::: ness, J1iJ.tion.s.l :pri <J.a, ;w.t ionc. l needs, and 
the gradual development of national resources in the shape of tax-
able property - all alike combined to make secular instead of relig-
ious schools seem both desirable and possible to a constantly in-
creasing number of citizens." 
In the ali gnment that naturally ensued for and against 
(1) 
publicly supported and controlled schools, Cubberly points out 
that in general those for public schools were men of greater intell-
igence and broader vision, those more nationalistic in tendency, and 
those whose inclinations were in the direction of philanthropy and 
humanitarianism. On the side against public education were those of 
the old aristocracy, those strictly sectarian in spirit, the conser-
vatives of society, politicians of small vision and those who were 
s imply narrow-minded and ignorant. Of course the question of the pay-
ment of taxes had some bearing with those who were large property 
~Nners. Other reasons would have to be included in a comprehensive 
survey of causes for opposition. But on the whole it is clear that 
a free tax-supported, state-controlled education system has been pur-
chased at a great price by tnose who were real Americans and lovers 
( l} Cubberly, ''The History of Education" pp. 672-3. 
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of liberty and democracy. True Americans are not likely to tal-
erate any movement in opposition to the well-established cause of 
public education which has now taken its place as the most impor-
tant institution in the national life working f'or the perpetuation 
( 1) 
of a free democracy and the advancement of the public welfare." 
The struggle for public control of the schools >vas close-
ly follov;ed by a movement for the complete secularization of the 
schools. Even after state schools became common the reli g ious motive 
still remained dominant. The church held the right to dictate the 
teachings of the schools and in many cases claimed the right to do 
the teaching itself, while the assistance of the state was given in 
donations of land and money. But with the growing diversity of relig-
ious beliefs among the people, it became increasingly important to 
completely sever the connection between the schools and the church. 
'l'his movement, likewise found advocates among the broadest-minded. and 
most able leaders of the period, chief among them being Horace Mann 
of Massachusetts. There seems to be essential agreement among histor-
ians concerning the two great factors which served to produce this 
(2) 
change. They are: 
(1) "The conviction that a republic can securely rest only on 
an educated citizenship. 
(2) "Sacred regard by the state for the religious op inion of 
the individual citizen." (3) 
The dissatisfaction with public schools was noticeably 
retarded by the events leading up to the civil war. But in the 
seventies the smoldering sentiment again burst into flames. 
(1) Cubberly - "The History of Education" . p. 674 
(2) Cub•:>erly - ''The same p. 692. 
(3) Brown - ''Secularization of .American Education ." p.l. 
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This time agitation took the special form of a cry for the same 
support for parochial schools, proportionate to the number taught, 
as for the state schools. The dissati.sfaction at this time also 
t ook the form of a subsidiary aim, that of bringing about relig-
ious education in public schools. General Grant challenged the 
movement in 1875 at Des Moines, Iowa, in an address delivered be-
fore the Army of Tennessee in which he pointed out the importance 
in a democracy of preserving a strict separation of church and state. 
It was this ~ecial movement of the seventies that gave birth to 
the nation-wide legislation against any kind of religious instruc-
(ll 
tion. The statement of the lema court is representative, "lf 
there is any one thing which is well settled in the policies and pur-
poses of tho .hrnerican people as a whole it is the fixed and. unal ter-
able determination that there shall be an absolute and unequivocal 
separation of church and state, and that our public school system, 
supported by the taxation of the property of all alilce - Catholics, 
Protestants, Jmvs, Gentiles, believers and infidels - shall not be 
used directly or indirect l y for religious instruction, and, above 
all, t:i1at it shall not be made an instrumentality of proselyting 
influence in favor of any religious organi~mtion, sect, creed, or 
(2) 
belief. rt Practically all of the states of the Union have fallen 
in line with this leg islation during the period from 1875 following, 
and some have gone so far as to prohibit the reading of the Bible, 
without comment, on the ground that it is a sectarian book. 
(ll See article "The Legal Basis" by Carl Zollman in 
Religious Education 17:34f. 
(2) 1918, Knowlton v. Baumhover, 182 Iowa 691 N.v;., 202,5 A~ .L.R. 
841-48. 
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It is well to observe that the entire movement was i n no 
sense due to hostility to religion. Rather the opposite is true. 
It \'-'"B.S conc ern for religious convictions coupled with an unwilling-
ness to allow any certain religious beliefs to gain hold in public 
education at the expense of others, that led to such zealous con-
cern for the complete secula rization of the schools. The Missouri 
court in an effort to guard against any suspicion of hostility 
takes the pains to say, "This bas always been a Christian country, 
and there is nothing to be found in either the letter or spirit of 
our law, or in the spirit of our republican inst i tutions, that 
disapproves of educational instruction under the control of churches". 
In a chapter . on penal institutions, reform schools and industrial 
(2) 
schools, Samuel Browne points out that religious instruction 
was not only permitted but that it was made a definite part of the 
life of the inmates by special laws enacted for that purpose. ''Only 
rarely do we find religious instru ction as such forbidden in these 
institutions", the idea seeming t o be that where people a re not free 
to choose and provide for their own reli gious tr~ining or worship 
that the government has a definite responsibility in providing such 
opportunity. But while, on the whole, there is plenty of evidence 
showing that the government was not hostile but friendly toward relig-
ion, it was impossible under the existing conditions to follow any 
oth er course. "Conditions have been such as seemingly to allow of no 
(3) 
al terna ti ve to secularization ." 
{ll 1903, State v. Trustees, 175 Mo., 52,57. 
(2) "The Secularization of .American Education". p. 27f. Ch. II. 
(3 ) Brown, Samuel, - Same as (2). p. 138. 
( 1 ) 
• 
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We nO\v pass from the direct causes of secularization, 
incidental to Jtmerican developme nt, to the larger and more fund-
amental cause responsible for t he wor ld-wide movement tovmrd 
state education. This root-cause is to be found in a confl ict 
between two di[:l.r.lotrically opposi t e t endencies. On the one hand 
was the medieval ascetic reli gion and on the other the new modern 
scient i fie attitude of the eighteenth century. 
Medieval ascet ism is that form of religious teaching which 
sets up false distinctions in life. dividing the sacred from the 
secular. I have called it a false distinction; but, "while the 
distinction bet\veen sacred and se -Jular is not a fact but a fiction 
of medieval ecclesiasticism, ye t i t has been a powerful agency for 
doing damage ••••• There is almost no important activity of 1 ife on 
which the false distinction of secular and sacr ed has not lai d its 
(1) 
blighting touch; religion, education, politics, economics." 
Its influence upon education is seen in the false assumption that 
if education is to concern it self with the development of the child 
in an all-rounded sense, it must necessarily abandon altogether the 
religious iqeal. The clearest definition of the educational purpose 
according to the new modern spirit comes from the French political 
philosophers of the eighteenth century. "They now advanced the idea 
. tha t the schools were essentially civil affairs, the purpose of which 
should be to promote the every day interests of society and the welfare 
of the state, rather than the welfare of the church, and to prepare 
(1) .t>.rticle, "Toward the Religion of Democrac;y". Henr~· E. Jackson. 
The Christian Century, i:~ovember l, 1923. 
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( 1) 
for a life here rather than a life hereafter." 
From this standpoint secularization of education is 
seen to be an incident of the coming of the people to self-consciousness 
and self-government. ~he idea had prevailed, under the influence of 
the medieval spirit, that all authority, civil, religious, and in-
tollectua1 alike descended from above. The modern democratic ten-
dency brought the idea of a free mind and heart. ~he division of 
the secular and sacred vi hi ch was already operative in life, so con-
fused the minds of men that in order to p1· eserve what they t hought 
was essential in religion they looked upon religion as still coming 
from above, a department of life set off by itaelf, while everything 
else was of the earth, earthly. The secularization of the school, 
not in the sense of its separation fran the church but in the sense 
of its utter rejection of all religion, was a child of this depart-
mental conception, which is generally recognized today as being 
highly artificial. "The secularization of education, therefore, is 
so :far from involving any radicEJl departure from religion that it is, 
(2) 
in fact, an application of what religion herself has taught." 
So it is that in their attempt to govern themselves in the secular 
relations of life the peoplo have continued to think of the sacred 
relationships as altogether separate and coming from another realm. 
?r ofessor Coe points out that secularization is not a backvJard step 
but a . "partially accompli shed forward movement." l'!i thout it the 
establis hment of free s chools for all the people would have heen im-
possible because of the extreme sectarian spirit that existed. Now 
(ll -..:ubberly, '''i'he History of Education", p. 507. 
(2) Coe, George Albert, "The Reason and the Functions of General 
Religious Education'' . 
Congress of Arts and Sciences, p. 272. 
• 
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our task is to make the tax-supported, free s chools serve all 
the needs of all the people of our civilization. "The seculhr-
ization of education may be whole some , provided. we proceed 
(1} 
promptly beyond it without trying to rest in it. 
~he importcmce of this historical su!t'vey f or our study 
is seen especially in the fact that all moral instruction had been 
so closely linked to religion tha t it did not seeJn possible that 
the schools could train for moral behavion and at the same time 
maintain a strict separation from the chur ch. Furthermor e , si nce 
i t v~as felt to be absolutely essential to find all sanction for 
moral teachi ng s in the religious '' thus saith the Lm.· tl• •, t he state 
could not by any means perform t lllit funct ion since t he ch1:r c.h held. 
the key to all Divine revelation. It became the prevailing habit 
of people to look upon morality, as they were wont to look upon 
religion, as occupying a department of life separate and distinct 
from all other activities. Out of this tendency came the strict 
moralist with a zeal for morality amounting to fanaticism. f,loral-
ity in this sense came to mean all too often the denial of most of 
the ends and interests of the natural man. The moral development 
then along with the relig ious development of man was turned over 
by the state into the care and keeping of the church. 
(1) Coe, The Reason and the Functions of General Religious 
Education, P• 273. 
For a review of the transition from the ascetic 
ideal to the modern spirit read 
"A System of Ethics" by Friedrich Paulsen, 
Book I, Chapter II-V inclusive. 
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III. The Growing Inadeguac~ of Secular Education. 
The principle of state owned and controlled educa-
tion has been fully established in the country. In spite of ap-
parent dissatisfaction with the results of our education, there 
seems on the whole to be no questioning of the wisdom of the steps 
already taken. It will become increasingly the task of educators 
to make our educational machine so responsive to the needs of our 
society that there will never be any demand for the restoration of 
chur ·~h-controlled education. To ouote fran Professor Durant Drake, 
"Tile public school system is excellent in plant .. and principle; the 
next step is to work out a ratiorut l curricul~~. The average high 
school g raduate today has learned 1i t tle of wnat he needs to know 
••••• Moral and religious education is , owing to our sectarianism, 
a lmost absolutely neglected ••••• Boys and girls in their teens can 
be brought to an eager interest in moral and social problems; class 
a fter class could be sent out fired with enthusiasm to remedy wrongs 
and push for a higher civilization. The failure to awaken more of 
their donnant will and energy, and to direct it for the elevation of 
comnu..>J.ity standards anci the solution of community problems, is a grave 
(l) 
indictment against our complacent "stand-pat" educational system." 
It has been such general displeasure with the results 
of education, that has sent the modern educator out upon a new quest 
for educational aims. The building of a good character is now seen 
to be the main purpose of education. And the process of character 
building or transformation, as Professor ?ratt has described it, is 
(l) Drake: "Problems of Conduct", pp. 440-41 . 
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a long stead;y one, "the undramatic change of values which the 
most normal and commonplace of us note.s at work wi tilin himself 
( 1) 
in almost every epoch of life." such development of the 
life is often not a part of the public school education todn.y. 
Hence the cry of educators for the new education. The advocates 
of the project idea, pupil participation, democratic government , 
education for citizenship and motivation are all thinking along the 
same general line . It is at this point that the greatest progress 
in education has been made in the last decade. Educators are gen-
erally agreed th'l.t whatever means we may use, we must think more 
consciously of education in te1~s of character. Education has 
been failing at this most critical point. It is as the result of 
"training for a c001plete living" as an ideal of education, that 
physical education has been and is being introduced into the cur-
ciculum. so will the new aim inovi tably intro duce moral education 
into the curriculum. We are beginning to find out to our sorrow the 
truth of Von Humboldt's utterance, "What you wish to see appear in the 
(2) 
life o;f a nation must be first introduced into the schools. " I 
am not unmindful of the many notable attempts that l1ave been made, 
in almost every period of history, to make education adequa te for 
all the needs of hwnan life. Athenian education would stand as an 
example, and also that Persian education which bad as watchword->" 
~ . d t i d t k t ' t th " o r1 e, o sw m, an o spea ne ru • But these have no 
(l} Pratt, "The Religious Consciousnes s '', p. 163. 
(2) Sharp, F. c. "Education for Clw.racter", pp. 3,4. 
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important bearing upon this point, since they are separated 
by many centuries of forgetfulness from the practical problem 
Which -::onfronts us here. It is my purpose to recount only 
such facts of history as bear directly upon the development of 
our .American system of education to its present status in the 
modern world. 
The failure of our education is to be seen in the 
stamp of secularism that is upon all our western culture. We do 
not want to be alarmists, but at the same time we must be mindful 
of our societies' greatest needs and her most serious shortcomings. 
The best account of the actual state of affairs resulting from an 
emphasis upon science and secular pursuits at the expense of char-
acter is probably that in the pos.tacript of Leighton's "Man and 
(1) 
the Cosmos ''• Coming from such a source it is well that we heed 
the warning t::nat is ..:ontained in it. I will <!_UOte at length, "1 
venture to say that the fundamental problem of West-European and 
.American society today is the readjustment of mechanistic indus-
trialism and democracy to the native and inexpugnable craving of 
man for personality. In every department of our social life the 
pressure of mechanism on personality increases. Emerson would be 
appalled at the extent to which his words: 'Thing s are in the saddle 
and ride mankind' have become a literal statement of the plight of 
our civilization. 'Getting and spending we lay waste our powers.' 
The rw.rvelous progress, dur'lng the past hundred years, of mechan-
ical science and industr,y, should have freed man's spiritual 
(l) Leighton: "Man and the Cosmos", P• 562. 
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energies for a much more extensive and intensive cultivation of 
fine living. One might have ex_vected a widespread cul ti va t ion of 
liberal imagination and spiritual fe e ling; flowering in a finer 
and freer fell~vship of noble minds quickened to a more lively 
a ppreciation and enjoyment of nature, a rt, letters, sci ence a nd 
philosophy, in a life of urban social intercourse ••••• Everything 
fine in our industrial democracy is being endangered by mass im-
pulses, mass appetites, mass imagery and qu antity production to 
feed the mediocre mass soul. The standards of education, thought, 
schola rship, taste, and character are lCTN. In fact it can scarcely 
pe said that any standards obtain general recognition. There is 
little reverence for the past or for the finer things in life; 
t h ere is widespread lack of moral courage, of mental sanity and 
rational self-control, of self-reliant spiritual character. We 
may be go i ng fast towards a thoroughly mecl~nistic barbarism, varied 
by ana rchial outbursts of primitive impulses ••••••• 
"1 am in hea rty sympathy with every desire and effort of 
men for finer, richer and more harmonious lives. 1 am in oppos-
ition to the superstitutions of I.llklter i alistic industrialism and 
crude egalitarian democracy. A finer cl vilizati on, a richer and 
happier life for man, will not be brought to pass merely by incr ease 
of material production, by indust r ialism alone; even though the dis-
tribution of the product be more nearly equalized through mass con-
trol; indeed, if these superstitions continue to grow our civiliza-
tion v..rill go to smash •••• 
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"Wha.t the western world needs is tha t ••••••• the prin-
ciple of spiritual aristocracy, or the leadership of finer values 
of reasonableness - self-disci pline, cul ti va ted imagina. tion and 
devotion to things of tne spirit - shall be recognized as t he 
standard and guide. \Vestern soci ety JllUst, if it is to be saved, 
gladly follow the lea ders.l1ip o f those who are dedicated to the 
service of the h i gher values. r t 
-----------------~----
Over against the diseases of western industrialism 
can be set, as grounds for optimi sm, the increasing interest in 
education, notably in the liberal education of adults as well as 
youth , the vigorous activ i ty in all lines of intellectual inquiry 
and the spread of the scienti fie temper of mind; finally, the 
earnestness with which traditional fonns of moral and lega l cus -
tom, as well as the forms and methods of traditional rel i gion, 
are being challen0Bd and subjected to a penetrating scrutiny. 
"Western society stands on the threshold of a new epoch; 
it is more necessary to insist that only through a substantial in-
crease in the proportion of well-balanced individual, combining 
stability of c lnracter with well-furnis hed, ope n and searching 
intellects can the new epoch become a glorious one in the record of 
humanity . Social machinery, however cunningly elaborated, is not 
only worthless; it is a positive hi ndr[mce to the best life, unless 
it be subordinated to the development of spiritual individuals. The 
paramount duty of the present and the great hope for the fut ure lies 
in the education of the i nd i vi dual • " 
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Professor Leighton does not say so, but it is clea·r that 
the education adequate to meet such a need will have to be more 
than preparation for gaining a livelihood and for the enjoyment 
of life. We have had a two-fold aim in education. The one was 
practical. It looked to the practical training of mind and hands, 
the findi ng of a vocation, the general preparation for making a 
living. The other < .. im was the cultural asr)ect of education. It 
loolced to "learning for learning's sake;" securing of information 
concerning the culture of the world. Neither of these aspects of 
education has had anything to say, except in ways remotely inciden-
tal, as to how either culture or pre1~ration shall be used. The 
f ailure of education at this point was forcefully stated by Prof-
essor William James. '''l.'he old notion tha.t book learning can be a 
panacea for the vices of society lies pretty well shattered today 
..... If we were asked that disagreeable question, What are the 
bosom vices of the level of culture which our land and day have 
reacned? we should be forced, I think, to give the still more dis-
agreeable answer that they are swindling and adroitness, the indul-
gence of swindling and adroitness, and cant and sympathy wi th cant -
natural fruits of that extraordinary idealization of success in the 
mere outward sense of 'getting there', and getting there on as big 
a scale as we can, which characterizes our generation. ~~t was 
the reason given man for, some satirist has asked , except to enable 
him to invent reasons for what he wants to do! "We might s~y the 
same of education. ~e see college graduates on every side of every 
public quest ion. Some of Tammany's staunchest supporters are Harvard 
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men. · Harvard men defend our treatment of our Filipino allies 
as a rra.sterpiece of policy and morals. Harvard men, as journal-
ists, pride themselves on producing copy for any side t hat may 
enlist them. There is not a public abuse for which some Harvard 
(1) 
advocate may not be found. 
This stamp of secularism, trucen not to mean the sep-
aration from the chur ch but merely the lack of moral and relig ious 
restraining influences in our modern life, is being branded by many 
writers as a distinct menace to western civilization. 
In a sumnary of statistics, gathered in 1913, F. G. 
I.:J.artin points out the wide variance between the results of luner-
lea's education intellectually and the results morally . "Educa-
tional facilities were never so general and efficient; attendance 
at the public schools was never so large, intelligence was never 
so widely disseminated, ignorance never showed so low a percen-
tage ••••••• But there are more criminals now proportionately than 
(2) 
ever before. " He further stated that thirty-five thousand 
youth were then in the reform schools of the country, eighty-five 
thousand men, mostly young men, in the peni tentaries of the country, 
and that there had been during the year nine thousand homicides. 
No one would question the success of our present education in train-
ing the wits, but is it not about time we concern ourse lves with 
the important problem of furnishing guides for conduct? "The 
lor;ical conclusion to which the t h inker irresistibly is driven is, 
either that education is not a moralizing f orce, or else that the 
present methods of instruction are woefully defective as touching 
(1) Quo . hlemories and Studies , pp. 350- 352, Wilm, Religion 
and the SChool, P• 29. 
(2) ".Moral Training of the School Child", P• 14 
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(.1) 
tile moral side of the .American youth." 
The danger of an unguided intellectualism is brought 
out even mare forcefully by Frank C. Sharp. "The value of our work 
(in education l ", he says, "depends upon the ends for which t i'J.e se 
(2) 
acquisitions (knowledge and sharpened wits) are employed." 
He uses the illustration of training in markmanship. Its value 
must of course be determined upon tile final use to which the ac-
quired skill is put. If a gang of the boys so trained, set in to 
shoot up the town they become a menace to the conmunity, and a 
greater menace because soci e ty has taken the pains to IIlc'l.~ce them 
effic ient in their deviltry. Of what use then to drill the enemies 
of society? They will be dangerous enough without the drill . 
Tbe conditi ons of our civilized life make all the 
more imperative, a careful training in the fundamental matter of the 
moralization of human conduct. Durant Drake points out in his ethics, 
that the removal of the old and once-powerful restraints of a harsher 
day, made all the more necessary a careful moral training in order 
t ilat the conscience should be ready to step in and supply the nee-
essary restraining power. He sees, "a general tendency toward a re-
laxing of social restraints", and that ''The passionate pursuit of 
(3) 
liberty .... bas not been without i ts ill effects." But he points 
out trot there is promise in the widespread growth of education. It 
mu.c;t be an education teaching not only how to thinlc but "to discern 
(4) 
evils, and to compreilend the reasons for right conduct." 
(1) "The same as (1} p, 15 
(2 } Snarp, "Educntion for Character", p. 1 
(3) Drak e, "Problems of Conduct", p. 34 
(4} Drake, "Probl ems of Conduct", p. 36. 
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The divorcing of systematic moral and religious train-
ing from the public school education has been both illogical and 
unpsychological. The only thing that his saved us from the logical 
outcome of such a position, if it had been literally fUlfilled, is 
the fact that it has been practically impossible to keep out al-
together, either moral or religious influe nces. OUr salvation has 
been in our inconsistency. To the extent that our teachers have 
been moral m1d religious persons, their teaching has inevitably been 
saturated with moral and religious influence. What blame there is 
then as to the failure of our education must be laid at the door of 
our illogical arrangement and not at the door of the teachers whose 
inconsistencies have saved us from the logical fate of an unmoral 
system. 
What is education? W.hat are its aims? These ques-
tions are now being persistently raised on every hand. It is the 
general dissatisfaction with present results that has raised the 
demand for a restatement of the aims and purposes of education. The 
new demand, influenced by modern psychology, is insistent that the 
child, and not the textbook or classroom or teacher, shall be the 
center of education. Influenced also by the modern emphasls upon 
social life and \~lfare, the new demand is insisting t hat consider-
ation be given to tho general welfare of the whole of society. No 
better statement has been made of this progress of educational thought 
than that by Edward H~va.rd Griggs in what is one of the best of the 
early studies of the problem. "The absorption, natural to our pion-
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eer period, in sharpening the tools of the mind and equipping the 
individual for personal success, is being rapidly replaced by the 
effort to mould the moral personality that will use the mind's in-
struments for the great ends of human life, in harmony with the 
(l) 
good of the whole." It is clear that education in a democracy 
must contain all that is necessary for preparation for citizenship 
in a democracy. Par this it will be obviously necessary to include 
more than the ability to earn a respectable livelihood. The Herbar-
tian school maintains that "moral character'' is the ultimate aim of 
education. There certainly is no more imperative need in a democracy 
than the need for "moral character" in the citizens who are to per-
form the functions of personal sovereignty. 
But preparation for citizenship alone is not the total 
aim of education. It must also set for itself the task of preserv-
(2) 
ing our civilization. The tendency, wit h out a moral guide, is to 
cut loose from all the past with its social heritage of custom and 
tradition. Every false growth in our social development has been a 
result of this tendency to abandon all connection with the past. It 
is the business of education, by its conservation of all that is best 
in society and in culture, to make impossible any false growth upon 
the body p olitic. Professor Pratt points out that the success of our 
education in preserving civilization is dependent upon the imJ)ression 
that is made by the existing cultural order upon the growing boy or 
girl. All tha.t is best in civilization, ways of feeling, thinking, 
acting, attitudes as well as content of knowledge, must be "ingrained 
(1} Griggs, "Moral Education, 1904, p. 3. 
(2 ) (See Paulsen, "A System of Ethics", Introduction, p. 27f. 
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by one generation into the mental fringe or baclqsround (possibly 
even into the nervous system) of the next, so that they become 
"secondarily automatic." These hab i tual reactions are learned as 
( 1) 
things to be revered.'' If civili zation is to be preserved we 
must give the training of the conscience a place of equal impor-
tance with the training of t he intellect . Furthermore, we must bear 
in mind that the accepted moral findings of the human race nave been 
worked out by the exp eriences and failures of the ages and formulated 
by the greatest minds. It is not likely that the child, even in mod-
ern times, will show any strange adeptness for finding his way alone, 
without help from all that the past has to offer. The ancient proverb 
a pplies here, "Train up a child in the way he should go; and when he is 
(2 ) 
old, he will not depart from it." We have taken pains to equip 
him fully with the means for ma king progress,- but whither? Since in 
the rna. tter of "the way he should go", we have left hi m educationally 
pretty much to himself, was it to be expected that he would do anything 
else in society than go his own way? 
The need is imperative for Moral Education. Professor 
Mackenzie, of University Colle ge , Cardiff, s a ys, concerning the Her-
bart ian conception of education. ''The formation of cha racter is one of 
the chie f , indeed, the chief and highest of all t he aims of education." 
Of course there a re doubts to be dealt with but t his is no truer of 
moral education than of all other edu cational problems of our day. The 
conclusions arrived at by the international inquiry under the leader-
(l) Pratt, "Religious consciousness", P• 79 
(2) Proverbs 22:6. 
{3) Problems of Moral Instruction" The Internation Journal of 
Ethics. Vol 18, PP• 273-91. 
(3) 
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ship of M. E. Sadler are interesting at this point. In his intro-
ducti on Professor Sadler says of the cornmis sion that "no more repres-
entati ve a council has ever been formed for the investig-cJ.tion of an 
educational problem in this country. (England) ••••• The evidence shows 
that in all the countries fran which we bave received reports, those 
who have special lmowledge of social needs regard the moral influence 
which may be exerted by the schools as being of primary importance 
to national well-being. The question of moral education is the heart 
of the modern educational problem. If this is neglected, education 
is a peril. Economic and social changes, the inrush of new knowledge 
and new ideas, the weakening of ancient traditions, the silifting of 
old landJmrks of custom and belief, have thrown upon the schools a 
responsibility beyond precedent and e~1ectation. But the reports show 
( 1) 
no reason for JDegarding the crisis with dismay." The aim of ed-
ucation then is "not to make of children animated knovvledge-boxes and 
peregrinating encyclopedias, but to draw out and develop and symmetrize 
their three-fold natures" ••••• "- to what purpose is youth taught the 
elements of chemistry •••• if inforrration thus gleaned, not guided and 
controlled by a moral helm, is turned to the criminal purposes of com-
pounding an insidious poi son to corranit !:lurder without discovery, or to 
devise a chemical solution that will reduce forgery to an exact science?" 
Sharp points out t11at in the interest of its own effi-
(3) 
ciency the school must devote itself to this work" of moral train-
ing. He says that we believe heartily in gymnasiums and physical cul-
ture because we are aware that "a clogged brain means a dull mind." It 
(1) Moral Instruction and Training in Schools, Vol.l.pp. XX-XXII 
(2) Martin "Moral Training of the School Child", pp. 25-30. 
(3) SHarp , "lliucation for Characta- ", pp. 6,?. 
(2) 
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is equally true that perversion of moral conduct means an unguided 
mind and that by laclc of moral education the problem of discipline 
in the school is likely to be inmeasurably increased. A comprehen-
siva s'Ullllmry of t .he arguments in favor of moral education as stated 
by Dr. Wilde and quoted by the international survey of moral instruc-
t i on made under the auspices of the lnter1~tion Union of Ethical 
(ll 
societies follows: 
"(ll The supreJne importance of morality for the preser-
vation of tl1e state; (2) The apparent decline in authority and im-
port~nce of the church; (3) The apparent decline in horne training, 
and the fact that the child's life centers round the school, and that 
he should be trained in the world in which he principally lives; (4) 
The close relation between moral instruction and intellectual advance, 
the latter depending on the cultivation of self-denial, control, at-
tention, etc., and (5) That all t heory tends to influence practice." 
{1) "Moral Education in Eighteen Countries" Ed. by Gustav. 
Spiller, p . 284. 
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IV. The Place of Morals in Education. 
The aim of education was for a long time purely intell-
ectual. All moral teaching was left to the church and the home . This 
was felt to be necessary because of the opinion widely held that mor-
ali ty not only depended upon religious sanctions but that right conduct 
could not be taught unless it be under the authority of some particular 
religious belief. Now many religious leaders and philosophers as well 
as educators are beginning to say; Even though we may admit the need 
of religion as a dynamic ideal in moral t 'raining and that it must be at 
best but a crippled and helpless moral teaching that does not have the 
driving p~ver of a religious motive behind it and surging through it, 
yet that does not imply in any sense what might be termed a religious 
belief to say nothing of a sectarian creed. People are beginning to 
see that church beliefs are by no means a necessary part of moral teach-
in g. 
The ethical end in education, though it .is in its 
fullest development somewhat recent, had a re-statement in the philos-
ophy of Herbert, who se followers proclaim moral character "as the chief 
aim in education." The aim of education is not merely to enable the 
child to obtain a good living, though that is part of it; neither can it 
be the acquiring of knowledge for its own sake or for its crQltural value. 
,., .-
t..l' .... ~ 
Bagley points out that to speak of education , "the ha:rmoni ous develop-
ment of all the powers and faculties of man" is indefinite and impossible, 
while education as ''the development of moral character" means something 
very definite and possible. "If the capacities of the individual are to 
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be developed in hannony with a recognized standard of morality, then 
we at least hlve something tangible to wor k upon." It is · evident 
that the really good c.ba.racter must inc lude the abili t~ to perform 
useful service in life and to make a comfortable living; also it 
must include a certain measure of appreciation of culture and love of 
knowledge for knowledge's sake, but t hese are all secondary to the 
main matter of guiding life's activities into conduct that will build 
for the total social good. 
'i'he new interest in psychology is in part responsible 
for the si1ifting of educational aims. Conformity to a moral code and 
to rules of custom is seen to be a psychological reaction. Conduct is 
regulated rather more or less according to pleasurable feelings that 
r e sult fran it. A child must learn that some acts are better than 
others. He is not to be f,"Uided by acts of repression but by having 
set before him repeatedly ideals and examples that show the better way. 
He must be led to see that to follow his first inclinations will probably 
destroy his manhood and weaken his character. There is a place here for 
the use of a broad field of biograpbical literature. One of the most 
evident weaknesses of our education in the past has been the failure to 
train children to disregard what is easy and undertake what is difficult. 
"The pampering and demoralizing tendency to get what has not ~et been 
earned , by going in debt, gambling or speculating, is the natural re-
sult of a childhood that has be en allowed to take the mveet first, then 
(1 ) 
dodge the bitter o:t to take it with much fussing and grumbling." 
( l ) Kirlcpa trick, Edwin A. , "Fundamentals of Child Study". 
p.l85. 
' 
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Modern Psychology has pointed out once for all the deadly fallacy 
in the old idea that no restraining influences should be placed about 
the child until he should became of an age when he v1ould know how to 
cnoose. The facts, as shown by studies of psycnological development, 
are simply that influences will inevitably be placed all about the 
child from his infancy, most of them destructive influences, unless we 
see to it that they become constructive by carefully guiding them into 
the proper channels. 
Another tendency that is distinctly modern is the em-
phasis upon a ction. The ethical end in educati on is to be attained 
by the actual performance of ri~ht acts. "Vle learn to do by doing''. 
This principle, though it is part of the modern emphasis, is as old 
as the race. One of the chief ways of securing morality in the tribe 
was by the perforrnance of certain acts and rites that were calculated 
to make an impression upon the plastic minds of youth. "The lowest 
races", says Professor Drake, "have commonly an elaborate provision 
( 1} 
for the guidance of the young into the paths of the tribal morals." 
such ceremonies and ritual constituted all the education that they 
posses sed. A good definition of moral training according to this sp ec-
ial emphasis is "the education or nurture of character by means of action". 
(3} 
"Cha.racter is the su1n of a man's tendencies to conduct." The ethical 
end lays its stress upon that inner motive or organization of motives 
t1w.t is responsible for conduct, after first taking care t hat the means 
or tools for right conduct (a trained mind and gracefulness and skilfull-
( l) DraJre, "Problems of Conduct'', p . 22. 
( 2) Sharp, "Education for Cha.ract er", p. 40. 
{3 ) Dralce, "Problems of Conduct", p. 96 . 
(2} 
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ness of manner) are readily accessible. High motives may lead to dis-
astrous acts if they are not backed by the rudiments of right thinking 
and right action. One must be wise as well as good. A character is 
not good, however, if it leads to anything other than good conduct. 
Dra~e defines goodness of character as "such an organization of im-
pulses as will lead to good acts", and again "Imputed goodness must 
be judged by the kind of conduct it yields." "By their fruits ye 
sila.ll know them", may be taken, then, as the test both of character 
and of education. 
The present arrangement that leaves the child's moral 
training to the home and the church, is a failure from every point 
of view. In the first place it is wholly inadequate. Aside from a 
f&N scattered attempts at weelc day education under the care of the 
chur ch, the children are under its influence little more than an hour 
each Sunday and only half of that is devoted to teaching. The teach-
ing is all too largely taken up with the historical presentation of 
Bible . incidents. And finally, a very large p;r cent of the boys and 
girls of the country do not attend SundaJ-' School at all. It is plain 
that such au important phase of education as moral training bas been 
found to be, cannot be left to the church alone. The home is not to 
be considered for the very simple reason that moral training in the 
home is, as a matter of plain fact, practically a t hing of the past . 
When education is thought of as preparation for citizen-
ship in a democracy, the present plan is even more evidently a failure. 
It is illogical that any part of the ~·eparation of citi~ens of adem-
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ocracy .should be thought of as belonging to separate sections rather 
tl:lun the whole of the national life. This sc.une would apply to either 
moral or religious education and with equal validity to church-
controlled educn tion in whatever form. "Religious training must 
be a real social experience in a real society and not in a segment 
( 1) 
of society.'' "The conviction seems to be general that neither 
in quality nor in amount is the religious education of tod.o.y ad-
{2) 
e 11uate to meet the practical problems of our time." 
What is to be said concerning the plan of week-day 
religious education? Is this adequate to meet the moral needs of 
the growing child? This plan, with certain varia tions, is, in brief, 
that of asking the churches to be responsib l e for the moral and relig-
ious training of their own children, instruction to be given during 
an hour of school time set apart for tnat purpose. In Germany it was 
fou.'l'ld expedient to adopt this system as a conci liator-.:7 measure when 
the state took o·1er the church schools. But in this country the 
s chools are state to begin with and such a moYe seems to be allowing 
the chur ch to encroach upon the state - to enter the field of American 
education which is more <:ll1d more seen to be the special jurisdiction 
of the state, and subordinate certain parts for sectarian purposes. 
If it ever is found necessary to teach religion in the schools in 
order to give spiritual force to moral teaching , such teaching must 
be no less under the state, given by it and in the interest of its 
ovm welfare, than all the other teachings of the school . A statement 
by John Dewey brings out clearly the undemocratic aspect of this plan. 
(l) "New Developments in Religi ous Education ," Henry F. Cope, 
in Religious Education , Vol. 15, p . 342. 
(2) Coe, "The Reason and Function of General Religious Educa-
tion", Congress of Arts and Sciences, p. 280. 
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The ''plan of parcelling out pupils among religious teachers drawn 
from their respective churches and denominations brings us up 
against exactly the matter w:i1ich has done most to discredit the 
churches, ;:md to discredit the cause, not perbaps of religion but 
of organized and institutional religion; the multiplication of rival . 
and competing religious bodies, each with its private inspiration 
and outloolc.. Our schools, in bringing together those of different 
nationalities, languages, traditions and creeds, in assimilating 
them together upon the basis of what is common and public in en-
deavor and achievement, are performing an ini"init ely significant 
religious worl\. . They are promoting the social unity out of which 
in the end genuine religious unity must grow. Shull we interfere 
with this work? Si:Jall we run the risk of undoing it by introduc-
ing into educ~ttion a subject which can be taught only by segre-
gating pupils and turning them over at special hours to separate 
representatives of rival faiths? The American people is con-
scious that its sc110ols serve best the cause of religion in ser-
(1) 
ving the cause of social unification. 11 It is clear that moral 
education, in order to serve best the interests of our democracy, 
must be given in the public schools. 
It is needful, however, at this point to correct any 
impression as to superficiality of character or want of significance 
that may seem to be thus attached to the week-day plan of religious 
education as given by the churches. No such implication is meant 
to be contained in this brief surmnary of the system. The present 
movement for religious education is serving a large purpose and is 
surely pointing in the true direction. However, it is not to be 
(1) Dewey, "Religion and Our Schools", The Hibbert Journal 
) Ol. 6, p. 60.6-7. 
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considered as final. 1'he goal to be finally attained is on a 
higher level of democratic, spiritual unity as is befitting in a 
nation whose chief characteristic has been, from her very be-
gim1ing, the union of all ner people in a democracy of all hu.'!lan, 
social interests . I do not share Professor Dewey's apprehension 
\ :' 
lest the movement "descredi t the cause", rather t1lan further it. 
'.rhe very fact that we have attained a stage in our development 
where it is possible for such a plan to be accepted favorably by 
churcbmen and educators alike, serves only to establish our two 
main contentions. These are, first, t1lat the inadequacy of our 
present purely secular training in the schools is pressing itself 
increasingly upon the attention of thoughtful Americans; and, 
second, that the chur ·~hes of America are becoming more and more 
liberal in spirit, as they move slowly but surely in the direction 
of a broader religious attitude, which sees religion as an influence 
in all of life, rather than a spiritual adjunct to it with the dis -
tinctive mission of 'saving souls,' and which favors increasingly a 
practical and spiritual unity, if not organic, of all denominations 
in the true mission of religion, namely that of redeeming all of 
hwnan life both individually and socially . 
Moral education given in the public schools has many 
advantages over that which is parcelled out to the churches. First, 
it reaches larger numbers. Every child comes within its influence. 
Second, it has the advantage of trained teachers. Sunday School 
teachers and parents would average very lO'i'/ in intelligence in com-
parison with the public sChool teachers. Thi rd, the school can 
better train for the large relationships of life, since it does not 
• 
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want for social contacts. Fourth, the school can supply a broad-
er foundation, a more extensive social culture. ?rofessor Cooley 
points out this special function of the school and other corrmun-
ity groups but adds, "1 do not mean to suggest that school and 
community groups should supplant the churches; but it seems to 
me that they may supply a broad foundation upon which chur ci1es 
{l) 
and other organizations may set their more special structures." 
Beside these minor advantages there are two chief 
advantages of a public moral education that should be given spec-
ial notice. The first has already been mentioned . . ~~blic moral 
education is essentially democratic in spirit as opposed to the 
sectional plan. To be fully adequate the child's moral training 
must be as broad as his social experience. A truly democratic 
moral training c:J.nnot be segregated into one hour of the week any 
more t i1an it can be handed out to the various r e ligious sects f'or 
their special treatment. 
But the last and greatest value of the system of pub-
lic moral education is found in the fact that it brings moral train-
ing into the right relation with the rest of life. 11oral training 
must be suf ficiently related to the rest of the child's a etivities 
that he can readily see the r elations between morality and life. 
r.;:his is the special indictment against the old plan; that it tended 
to divor0e morality from the rest of life and set it off, like 
religion, in an apartment by itself. This is to be essentially 
untrue to life. To quote Professor ll. R. Sorley, "Human nature 
(1) "Social I>rocess", p. 76. 
• 
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is so impe1•fectly unified that a man may show high devotion to 
one region of values and treat all others with neglect or contempt. 
But he does so at his peril ••••••• M:orality cannot be isolated from 
(1) 
any part of life." 
By its assumption of the task of moral education, the 
school does not moon to supplant the home or the church. 'l'he Sci1ool 
is not to monopolize this any more than it does ti1.e intellectual 
training at the present time. "The proper place for moral education 
is wherever it can be given ••••• For our civilization can be preserved, 
to say nothing of being rendered worth lJreserving, only in so far as 
(2) 
every agency uses all its powers to this end." This special phase 
of education is becoming increasingly the special task of the state in 
a democracy. The greatest need today for botn the church and the home 
is for the school to supplement the work they have been attempting 
against great odds. "By t.he very nature of the case, however, there 
can be no sharp division of functions, limiting the province of the 
school to physical and intellectual training and reserving the task 
of moral training for the exclusive care of other agendes. Liloral 
influence of some kind the sc11ool must have." This illogical and un-
scientific division of labor i1.as been largely responsible for the 
wholesale drifting away from the influence of the chur ch and the horne. 
:soth will probably spring into new prominence and importance when 
their work is supplemented by moral education in the public school. 
':llut shal l be the me t hod of mor::.l eci.uc[;.t i on'? Here there 
is wide-spread difference of opinion. Many hold that it should be 
wholly indirect through the school activities, discipline, government, 
the curriculum and the influence of the teachers and principal. Others 
(l) Sorley "i:.'Ioral Values and Idea of God". p. Sll 
2 Sharp, EducLti on for Character, p. 3 
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say tnat this is important but t ilat it must be supplemented by 
careful moral instruction; and that a course in moral conduct 
should find its regular place in the currlculum. 
To some people moral t~aining seems hopeless except as 
it is imparted incidentally through the various influences and 
meuns of the ordina ry school life. The view of such people is 
,,,ell expressed by the statement of .Mackenzie. "Granting that there 
are genuine principles of mora lity, there are some who would urge 
t hat these principles are t oo subtle and recondite to be made ac-
(1) 
ces s i ble to the minds of young children." Even Plato said all 
we could hope to do with children was to introduce them to the 
"ethos of their people." Sadler has given what he termed the 
pmverful f a ctors in indirect moral education, in the order of tneir 
importance. They are: 
(1) The personality of the Teacher, 
(<;:) The corpor ate life of tho School, and 
(3) The influe nce of the curriculum. 
l ie distinguishes between what he calls moral training, the impart-
ing of moral habits, and moral instruction, t h e impa rting of moral 
ideas. The first of t hese vve have called indirect and the second 
direct moral tr aining. It is the opinion of Margaret McMillan that, 
"It will be readily g ranted tmt the most forcible ethical training 
may be given indirectly ••••••. Certainly for~l and direct instruc-
(2 ) 
tion in ethics should at l~ast be given." 
It is generally agreed that direct moral teaching, 
( 1) ''~he Problem of Moral Instruction", p . 27 5. 
(2) "The Eth ical Aim in Education", in Ethical Democracy, 
P• 210. 
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if it be given at all, must be employed as supplementary to the 
indirect moral training. Sharp makes the same distinction be-
tween the two methods and insists that both are needed. "Moral 
training in its turn, as we have seen, has also definite limit-
ations of its ~vn. I believe, therefore, that these agencies 
must be supplemented by another if results are to be obtained com-
mensurate with the needs of the time. This I shall call 1lora.l In-
(1) 
struction." He gives, as his definition of this form of moral 
education, the "Nurture of character througil the agency of ideas". 
The importance of ideas in moral training can be seen from the fact 
that every really moral act is dependent upon three things; ( 1) 
the knowledge of the right course of action; (2) the desire to do 
rigilt; and (3) the ability to respond to that desire in definite ~on-
duct. This last \~uld involve the will, though the author makes no 
mention of it but simply calls it l<:eeping an "open road between de-
(2) 
sire and action." It is plain any conduct, however good in its 
consequences, is not moral unless it involves both the understand-
ing , the inner motive und the will. 
There is at present a general movement throughout 
many countries of the world, to give moral instruction its rightful 
place as one of the most important subjects in the curriculum. It 
is probably only a matter of ·time before such teaching shall become 
a fact. True there are still grave doubts to lle raised, but of 
wint subject is that not true in these days'? Professor IJlackenzie, 
of University College, Cardiff, sees two special problems to be 
( 1) "Ed:u cation for Cbaract er", p. 151. Sharp 
( 2) Same as ( ll p. 15 5. 
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faced. The one is to make the "principles of morality sufficiently 
definite to admit of being taught to all children in a generally-
acceptable form." The other, to provide "a sufficient number of 
(1) 
sui table teachers." Speaking of the latter problem he says 
in another place that he is confident that the next step for normal 
sch ools is the establishment of a special dep artment for preparation 
in moral e ducation; since, "We are on the eve of having systematic 
ethical teaching introduced as a recognized part of every school 
(2) 
curriculum.'' 
Can morality be taught~ Some are ready still to say no. 
~he 'doctrine of free development' is their stronghold. They gen-
erally lay great emphasis upon 'adjustment to environment'. As a 
rule t heir educational theory is not so much psychologica l a s phy-
s i ological. ~ypical statements a re: "The vilest abortioni s t is he 
wno atterrr_pts to mould a child's character". (Mr. Bernard Shaw ). 
"Conferring knowledge is not the teacner's business •••• He has not 
to put something into the ch ild's mind but to draw out from him what 
is in him." (Mr. J. L. Skrine). "lt is u.n error to say that the 
child's mind can be built up from ':vit hout and its form and tendency 
determined by ru1 (artificial) arrangement by another of the ideas it 
is to assimilate." (Professor We lton). All these ouotations state 
. (3) 
or imply the impossibility of 'c.haracter building '" Herbart re-
jected this t heory in 1804 when asked wi1e ther a child "brought with 
him into the world his future shape or not". He replied by pointing 
out the definite distinction between physical qualities and mental 
( 1) 
(2 } 
(3) 
"The Problem of Moral Instruction", Internati on Journal 
of Bt hics, Vol 18, pp. 273-91 
Horal Educa tion: "The ':(raining of the Tea cher, (same source 
as (ll Vol 19, p. 420. 
Uora l Instruction and Training in the Schools , Vol l, p.7 
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and moral aualities. He preferred to say that the mental and 
noral life of r:'lfm was root e d in the Vorstellungen - the presenta-
tions and ideas that are presented in life. 
l:>rofessor Pratt points out the danger resulting from 
(1) 
the omission of direct teaching. For example if religious 
training is only implicit, it tends to result in innumerable crude 
and fantastic conceptions, v,;hich must be corrected at great labor, 
before the child can ever possess an adequate understanding of 
religion. Paulsen in his ethics points out the sane danger in the 
teaching of morals. "Perbaps our public instruction is too cautious 
in this respect. Our schools, the higher as well as the lower, are 
afraid of the evil effects of premature abstract inntruction in 
morals, and therefore decide to omit it altogether. I fear that 
the omission is d.i sastrous. 'I'he time is bound to come in the life 
of every young man when he will begin to inquire into the principles 
of moral conduct and judgment; and there is danger that, being 
wholly without guidance, he will become the helpless victim of his 
own crude thoughts or of the sophistry of "enlightened" companions." 
If there were no such thing s as false and misleading principles then 
it might be admitted t i1at moral instruction is itself unnecessary to 
the securing of right judgment and action. But perverting influences 
(2) 
and misleading principles, like the poor, a re ever with us and we must 
not fail to take note of them. 
Wbat is being done to actually educate moral ly? Every 
one of the great western nations 11as given some attention to this 
( l) "The Heligi ous Gonsc iou sne ss", pp. 96-?. I~ratt. 
(2) ?aulsen, ".A System of Bti1ics, P• 477 
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problem. In all of them attempts have been made to draw up 
moral codes and prepare syllabi for use in moral instruction. 
Many of them are attempts to give moral education wit !1out any 
reference to religion. France and United States stand alone , 
however , as the only two so-called Christian nations that have 
not yet felt it necessary to give religion an aut!wrized position 
(l) 
in the school course. Even in Japan, it ho.s been pointed out, 
tllat the decree of the Emperor authorizing moral training in the 
schools amounts to little less than the establisbrnent of religious 
sanctions with the Emperor himself as the object of reverence and 
(2) 
worship. In United States one of the most interesting attempts 
is that of the Iowa plan of moral education known as "Character 
Education'.' . We shall turn our attention briefly to this as typical 
of that class of moral instruction which finds it necessary to 
avoid every reference to religion. 
\'that is the Iowa plan of Cba.racter Education'? Its pur-
pose is "to develop as strong influence as possible in public 
schools, stimulating and gaiding the children in their character 
growtll as a basis for citizenship.'' For this purpose "there should 
be developed in the schools a strong character education on the 
human sanctions. These are constitution and laws and police ord-
inances of the nation and the state, cities and communities, and 
also those groat codes of m01·ality which represent the wisdom of 
(3) 
human experience.'' The plan introduces nothing that is new 
in me thad . '.I' he main criticism would be that it is too vague and 
(l) "The Essential l)lace of Religion in Education". p. 96 
(2 ) l.~oral Instruction and Training in the Schools, Vol.l XlV 
u.nd Vol. II, lJP• ~Sl9-5l 
,,\l so, Hor <:•l Educb.ti on in 3 i r!: t ee r:. COU!ltr ic~; , pp·. 267-275. 
(3) Quotations fran a letter fr<l'n "'...'he Character Education 
Institution", Chevy Cbn.se- 'ilasnington, DC . 
• 
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indefinite. It gi;ves, for example, thirteen "foundation princi-
ples" where four, or at the most six, ought to suffice. Its im-
portant truths and principles are so hidden in a maze of non-
essential material that the average teacher would wholly miss the 
main points. Another criticism would be that point number thirteen 
( 1) 
in Ch~1ter 1, which speaks about stimulating the spirit of 
reverence, says about all that can be said of religion without 
mentioning God. Whatever else may be said to the contrary, it is 
a settled fact that in this country the object of our reverence and 
worship is God. Why then beat about the bush or indulge in ·~easel-
words"'? ''Should we introduce a degree of reverence in our children 
t.ha. t amounts to flippancy::' If I am going to talk about God I want 
(2) 
to get him in." 
Is it true that nu is the business of the moral in-
structor in the sChool to deliver to his pupils the subject matter 
of morality, but not to deal ,;; ith the sanctions of it; to give his 
pupils a clearer understanding of what is right and what is wrong, 
but not to enter into the question why the right shou l d be done and 
(3} 
t he wrong avoided'''? It may be admitted that questioning as to 
the reasons for conduct should be left for later years, but that is 
no more an argument against teaching religion to children than it is 
against the teaching of patriotism. The one is just as much a sane-
tion for conduct as the other. Neither of them is ever taught to 
small children for the purpose of helping them to understand why the 
(li Character Education Methods - p. 3. 
(2) Q;Uoted from notes on lecture by Professor John T. Mahoney, 
Professor of Education, Boston University. 
(3) Adler, The Moral Instruction of Children, p. 12. 
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right should be done and the wrong avoided, but simply to fur-
nish the necessary moti vas for right bebavior. 
The Character Education plan might be said to be 
the reflection of a characteristic iunerican attitude. Professor 
John Dewey claims to be representing American Education when he 
says, '"Ne do not find it feasible or desirable to put upon the reg-
ular teachers the burden of teaching a subject which has the nature 
( l) 
of religion. rt A careful reading o:f the article shows clearly 
that Professor Dewey is not thinking about real religion but sec-
tarian beliefs and teachings. Professor Sadler points out the 
fallacy of such a position as tilat taken by the Iowa plan. "Moral 
instruction must not be regarded simply as a convenient way of es-
caping from difficult questions which arise in regard to religious 
teaching in publicly supported schools. It is inseparably connected 
(2} 
with t be sphere of religion. " 
1he problems that moral education must face are man-
ifold. There is the problem of prepared tea.chers. One of the pit-
falls most common is the tende1~y for moral teaching to become arti-
ficial and precocious. The psyci1ology of moral training is there-
fore very important. The true method. of character education, as 
stated by MacCunn, "is to seek out and find the promising instincts, 
the healthy proclivities, the forward struggling tendencies, and by 
all means in our power to feed ru1d foster these; so that the child 
or youth rray be emboldened to give them play with something of a buoy-
ant and incalculating confidence" and quoting f1·om G-uyau, Education 
(ll Religion and Our Schools. The Hibbert Journal, Vol. 6, p. 806. 
(2) "Moral lnst:rruction and Training in Schools, Vol. 1, 
p. :xxvi i. 
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and Heredity, p. 24, "All education should be directed to this 
end, to convince the child that he is capable of good and incap-
(1) 
able of evi 1, in order to render him actually so." MacKenzie 
also insists that the t eaching of morali t~l must be undogmatic and 
natural, enabling •tchildren to discover for themselves the: U.is-
tinction between the better a..11d the worse in their modes of act i on!•.· 
The chief problem that character education must face 
is that of sanctions. It would be an easy escape indeed to say 
simply that the auestion of sanctions shall not be permitted to 
arise in the class room. But such a treatment of the problem i s 
neither logical, psychological no1· possible. The difficulty is im-
measurably increased by the fact that there is little agreement as 
to what sanctions should be referred to in the school room. There 
are three cot~nonly recognized sancti ons; the religious; the pat-
riotic, civic and social; and the personal. However separable these 
may be in thought, in pr actice they are closely intertwined. Many 
a re confid!IDt that r eference need be made only to the second and 
last, and that r eligious sanctions neeli n ever be brought into the 
s chool. The real problem, however, is to keep it out. 
The conflict of ideals is said to be too great today 
to admit of any attempt to present the sanctions of moral conduct. 
For example, the chief ideal of some is self-sacrifice ·,vhile of 
others it is the extreme OplJOSi te, self-assertion. Professor Mac-
kenzie suggests five ways of meeting thi s difficulty, all o f which 
(3} 
he holds to be sound and to contain a measure of truth. 
( 1} "The Making of Char act er", p. 68. 
(2) •tThe Problem of Moral Instruction'', P • 286 . 
(3) "The Problem of Moral Instruction", pp. 279-286. 
(2) 
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( 1) By distinguishing between th e good man and the good-
citizen, moral education for the school may be made to include only 
the lat t er. Here we may find essential agreement . The Iowa plan 
of character education goes little farther than this point. But 
it is impossible to rest here "because you ca.n not m.:'llce a thoroughly 
good citizen \Vi thout makil:~g him, in so me degree, a good man." BUt 
in the main we may give attent ion to citizenship t hus evading much, 
t~1ough not all of the conflict of ideals. 
4. The extremely di. vergent ideals may be found to have some 
common ground to which the moral educator may give attention. Even 
if we confine ourse 1 vas to this , ''we should be laying no incons i dar-
able foundation for the character of our future citizens. " But this 
is not wholly satisfactory because "it would be difficult for the 
teacher to confine himself exclusively to those points that are held 
in co~aon, and too ri gorous an atte~pt to do so might take a great 
deal of the life and spirit out of his teachings." 
3. An attempt to reconcile the conflicting ideals of the 
moral life, wou l d seem most hopeless, but it is quite possible. We 
must not be too mire that any two ideals are ccmpletely irreconcil-
able, and that we are bound to cmrrni t 0ur se lves to one a s opposed to 
the other. Generally this is not true. Here we would need the atti-
tude of Aristotle v.no believed that "every moral ideal that has ever 
cOJnnended itself to any considerable body of t :i1 ou@ltful roon, must 
:b...ave some essential truth at its foundati on, and must be worth try-
ing to understand and appreciate." VJe must seal\: a "comprehensive 
ideal in whi oh these apparent contradicti ons could be transcended.'' 
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May it not be that a synthesis such as Professor ~1Iackenzie Er.J.g-
gests can be found in the ideal of historical development which is 
the kay to the modern critical, historical ~Jirit? 
4. The fo ·urth suggestion is that the difficulty after 
all is no different in degree or kind from that found in most ot ber 
subjects. A certain degree of. toleration is needed in every fit3ld 
u nless perhaps in mathematic s. But even in rnatheWi.t lc s there is now 
a certain conflict of ideals. No fairminded teacher expects his 
pupils to take opinion as his own in any matter that is not settled. 
"It is the making of the sensible, good citizen we have to alm at, 
the man with an intelli~nt insight into the conditions of human life, 
its difficulties, it s limitations, its duties, its pathos and humor, 
as well as its ideals and aspirations . ~?e must guard against the 
prod.uction of that self-conscious and self-satisfied type that is 
popularly descri.bed by the term "prig". Religion is at the opposite 
pole frcrn :1ilathema t ics in its present s t ate. This would perhaps not 
oe true but for the f act that , in the words of b\vift's old gibe, 
"most people have just enough religion to make them hate each other, 
not enough to make tnan love one another. n But moral i ty , plainly 
enough, occupies a middle posit ion with History, Science and liter-
ature. 
5. Finally, it is the very difficulties which present 
themselves that give to the teaching of morality its highest educa-
tional value. The subjects which give t-ne greatest opportunity to 
think for themselves, to pupils are those which, unlike mathematics, 
give the greatest room for difference of view. :No one should thought-
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lessly wish our ideals to agree. Judged by this standard then there 
is "no other kind of study so well adapted to rouse the intelligence 
of the young and carry tilem on by degrees to more and more profound 
reflect ion, than the study of moral truth. 11 
After all, the real problem of moral tra'ining~ as well 
as in all true education, is at heart ths.t of establishing a spirit 
of loyalty, to wbatever cause. Professor Shar>J? has defined mora.Hty 
as ••consisti ng in the fact that man' s outer actions ha.ve . their soo.ll'ce 
(1) 
in a certain spirit ••••• - loyalty to the moral ideal. 11 This 
does not mean conformity of moral ideal. Conformity is not nee-
essary. The Dnportant tfling is to have the spirit of loyalty, and 
that it be generally pointed in the right direction. Professor Royce 
(2} 
has ably sbown the importance of training for loyalty. The loy-
alty of the child, during his early life ntay not be moral in an~r 
sense. "Before true loya lty C <l:-<1 appear in any but rat£1er crurle and 
f rag!nentary forr.1s in the life of a growing human being, a long dis-
cipline of the whole mind mu.st have preceded." It is the work of 
moral education to enable the child to "obtain the material for a 
moral personali t y". The more rapid and complete develor.xnent of the 
spirit of loyalty, he points out, belongs to the a dolescent period. 
This, by the wa~v , brings us to another problem that 
Character Education must face, namely , the bui lding of a dynamic 
ideali sm, or the establisl»nent of por.ver :t'ul motives. Professor ~agley 
(3} 
has called this the "chief work of education.'' ~lhere is no better 
(ll Sharp, "Education for Character"~ p. 41 
(2) The Philosophy of Loyalty", Royce, Chap. VI~ Part II, 
PP• 256-253. 
(3) The Educative Process, Ch. XIV, pp. 218-224. 
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place for t:he development of ideals than in the training for moral 
conduct. ~~ he definition of an i deal (l)sychologicall as an idea shot 
through with emotion, shows the place and importance of ideals in 
moral education. Take for example ''All men are created free and equal" • 
.As an idea. it has no pCNler to CQnpel action . But when ch:?.rgecl ··ui tll. 
emotional content, as for instance, during the i:!"'rench Revolution, it 
becanes C&.l)able of driving bundreds of people to gl ve their life for a 
cause. 
Moral education mus:t; have in it the power to create in the 
child a true "Jlunger for righteousness". ~·o1• that i~. exactly what we 
mean by setting up ideals in the life. Professor Sorley points ou.t 
t i1at, "lt is the characteristic of the moral, and also of the religious 
cons ci ousnes s to be impresse<l by the discrepancy between ideal and fact 
••••• ~Vhe very essence of morality lies in the consciousnes s of <'.j.n i.dc3al 
(l) 
and in the endeav or to b1•ing existence into ba.rmony 'ili th th"i.s ideal." 
For this a very near al)proach to the essential spirit of religion is ab-
solutely necessary. Here it is that we come into touch with what is 
felt by many to be the underlying unity between religion and morality. 
Certain it is that from the very earliest time the two have been closely 
\2) 
identified. ~.'he Inspector-General of Education for India, :r,lr. H. 1. 
Bbabba, in a proposal for the introduction of religious and moral teach-
ing in the public educa.tion of t1'1at country, after l?iCt'L'lring the sad 
state of condi tioa.s for 'livant of such teachings said, about the relation 
between morality and religion: "The tendency of modern thought is to 
separate ethies from religi. on a nd establish separate i'01lndations for 
(2 ) See ..:'1mos 5:4-14 for one of the highest cor1Cel'tions of the God 
of Israel. Here God and Good are eru:uloyed a.s almost synonY!Ilous· terms. 
(~) Moral Values and the Idea of God, p. 177 
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moral i ty. '~ he old idea t!1at the fundamental principles of ethics 
shoultl rest on theological dogmas has been abandoned by most ti1.'i.nl~-
ors. 3ut , though the teac..l'ling of do~nas is abcl.ndoneJ., the cultiva-
tion of genuine reli ,;~ious feelings in connection with the rules of 
conduct should be aimed at by educationists. 3Ven when education be-
comes purely secular, a s ppposed . t o t~'le teaching of religious dogrms, 
the cultiYation of such religious feelings with regard to rules of 
conduct is not only desirable , but imperative •••••••••••••••• •• .•••••• 
''This reconciliation between religion and moralit;.; is, 
to my mind, best conceived on the lines tfl.ought out b;y Matthew Arnold 
in his Literatur~ and ~ogma. According to him, the object of re-
ligion is con·iuc t or ''righteousnes s" , and conduct is three-fourths 
of life. "1\eligion, if we follow the intention of human tho ught and 
:rmman lan~.1age in the use of the word, is ethics heightened, en-
}ciniled, lit up by feelil'Ji.:;'; the passage from moralit:>• to relLgion is 
nade ·.vhen to morality is applied e!notion. And the true meaning of 
( 1) 
r eligion is not thus , simply morality, but mora1.i ty touched b:.' emotion." 
lll Uoral '3ducation in 1~ig:i1teen Countries, G. Spiller, pp.l85- 6 
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v. The Place of Religion in Edu cat ion . 
(1) 
~here are four contrasted v i ews as to t h e degree 
of necessary connection between more-l i nst ruction and religious tea ch-
i nt; . ~~ ~~orne maint3.in t hat relig ious training and moral training are 
t hroughout inseparable. A second vi~; i s that moral i ns t Tilct ion and 
training a re wholly separable fr om r el i g ious teaching , a nd those who 
hold this opinion maintain t hat moral instruction in schools supper -
ted b~, public money shou l d res t exc lusively upon a non-theological 
basis. A third view is that , though the ultimate sanctions of moral 
education are found in r eligi ous faith, instruction in t hose sanctions 
should be intrusted to the family and to the religious bodies, the 
day school contentine itself with an appeal to those moral instincts 
and convictions which are shared by a ll . A fourth view is tl".ta t moral 
t r a inine ru1d religious teaching are i n some essential points inter-
dependent; that though the spheres of the two u.rc ir. some respects 
distinct a nd separable (e .g. , in the teaching of manners and of many 
points of civic obligation), both are necessary fo r the t rue educa tion, 
i.e., for t :C.a. t part of education which is given at school a s well as 
for tf1a t imparted by the f ar:1ily or tf1e religious body; and there fore, 
that while, so far as the great majority of the schools are concerned, 
it is p ossible to secure both mor a l and religious teaching in forms 
acceptable to the pare nts of a l mos t a ll the children in a ttendance, 
it i s also necessary t hat , in view of differences in religious convic-
tion , a due place should be g iven within the frame- wor k of national 
educat ion to schools which are closely ·associated with religious 
(11 See, ••Uoral Instruction and Tr a i n ing in Schools, 
pp . ::oc vii and xxvii i . 
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bodies and which can give full expression to the principles of their 
corporate life. .Among those whom we have consulted, the r E;port con-
tinues, "each of these four vi ews has strong supporters, but it is 
to the view last mentioned that the rrojori ty of our English witnesses 
seer:-1 to incline". 
I believe there is an importru1t view that may be men-
tioned , not included among the four nnmed. It is probably more t ;ypi-
ca.lly .Ame rican and may well be called the psychological view. Reli-
g ion is important i n moral education not to furnish sanctions nor to 
g ive morality a theologica l basis, but t o furni sh mora.lit~' with the 
necessary dynamic to translate it into life. The report quoted above 
also ma:Kes menti on of this psycho logical relationship by saying "Some, 
hcmever, believe that the light thrown by psychological investigation 
upon the .way in .which spiritual truths are apprehended by young minds 
will make it possible to frame for school purposes forms of religious 
teaching which may meet wi tn. acceptance by the adherents of differ-
( 1) 
ent faiths. '' 
· Paulsen describes religion as the objecti ficati on 
of h~~ity's ideal. Laying aside all reference to revelation, it is 
unquestionable that r8ligion at all stages, from the crudest poly-
theism to its highest development, at least in its expressions, is a 
reflection of the ideal of its adherents. All pure striving, then, 
comes from the de ep longings of the soul for that which is ideally pre-
sented by the reflection of "its O'.vn will in a transcendental world." 
This, he holds, suggests the true relation between morality and reli-
gion. "Both spring fran the same root, the yearning of the will for 
perfect ion. But that whi ci1 is a demand in morals becomes a reality 
(1) ";..~oral Instruction and ~raining in Schools, P• xxviii. 
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( l) 
in religion." 
In a challene;ing account of the needs for r eligi ous 
education in Alnerica, one that is both a criticism and a warning, 
Professor Durant Dra.ke says that ''Of all our tasks none is more 
i!!lportant than that of making the age to come more deeply and 
(2) 
pervasively Christian than the generation before the V/ar.'' 
Though he does not consider the pos si bili ty of introducing reli-
gion into the curriculum; he seems to be certain of one point, 
that if we do not directly a chieve something more widespread and 
thorough than our present meager attempt at religious eclucation 
in America, we are as a nation bound to suffer dire consequences. 
"\Ve need patient week-by-week labor, directed by the vision of a 
clearly seen goal, to mould the spirits of p l astic youth into a vic-
torious and lasting idealism" . And again, "Education, then, the 
Christian education of our youth, to a degree not yet attempted, is 
our great need, if the new age is to increase, or even to retain, 
(3) 
the spiritual heritage of the past." 
There are three special reasons trJat are advanced 
as to why it is imperative that religion, like morality and with 
morality, shall have a place in the public school curriculum. 
First, religion is seen to hold such an important 
place of influence and significance in the cultural order in which 
we live tha t an education adequate for our society cannot afford to 
overlook it. William T. Harris goes so far as to say that "'!.'he first 
social culture is religion and • •• religion is the foundation of social 
(1) Paulsen ''A System of Ethics", p. 419 
(2) ''Shall we Stand by the Chur ch¥" Chapter X, PP• l09-124.p . lll 
(3) Quotation :f.rcm p. 113, "Shall we Stand by the Church?" 
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life in so far as that social li f e belongs to the histor;>' of civil-
izations." Religion, in its true sense, is not to be thought of 
as individual but "a great social process of intellect and will and 
(1) 
heart''• There are people, he goes on to say, who think that 
the church is moribund and that its authority is about to disappear. 
The f alse logic of their reasoning leads them to conclude that 
therefore t he only culture t hat i s needed any more is simply that 
which is cared for by secular education . A ready answer, he points 
out, is to be found in an understanding of the true origin and real 
function of religion . Religion's place and influence in the history 
of human a ffairs forbids any such conclusion even though the decay 
of the church be definitely proved. Rather, its very decay or weak-
ening authority, would be tr..e strone-e st possible argument in favor 
of the introduction of r.eal religion into the curriculum of our 
present secular education. 
Edward H. Griggs points out a second error of thought 
in the usua l consideration of this problem, that is the tendency 
to l oosely confuse the two wi da l y di f ferent aspects of religious 
(2) 
teaching. One of the tasks of religious education is to in-
itiate the child into the history of religion, or that large body 
of culture .which belong s to religion, especially the domi nant relig-
ion of his ~~n societ~. This has nothing to do with being religi ous 
though it may help by furnishing the background of a l u ter religious 
experience. ~he second great task of religious education will be 
treated later. It is that of inspiring the child with a reverently 
( 1) Congress of Arts and Sciences, Howard Rogers, Ed. p. 3 . 
(2) "Moral Education", p . 281 . 
-53-
religious attitude in his own life. These two tasks must not be 
confused; they are as separate and distinct as is the account of 
the histor;y of United ~tates from the spirit of patriotism and 
loyalty that fires one with a passion to fight and die for his 
na. ti on. 
With this distinction clearly in mind, how can it be 
thought possible, even where the teachings concerning religious 
attitude and conduct are thought to be improper, to sacrifice 
that large body of our cultural inheritance upon t ile altar of an 
3-ncient and war~ out fear? Ta.lce for example the Bible, admittedly 
the master piece of all literature; an unfailing source of wisdom 
and inspiration and common-sense taken altogether apart fram any 
religious significance; a. book which many people are quite ready 
should be closed to all our public education. What is to be said 
in the interest of its use in the public school':.' First of all, that 
reading a brief pas sage in the morning, with or wi tnout comment, is 
hardly worth contending for. Second, that any dogmatic interpre-
tation of it or theological exposition of its passages is wholly 
out of place. And third and most important , that it should hardly 
be necessary to urge among intelligent people the real need of open-
ing this magnificent book in our schools, even at the peril of its 
occasional misuse, at least in a literary, historical, cultural and 
moral sense. One half of all the greatest pain~ings of the world 
are a part of the cultural order of this book and cannot be truly 
understood apart from it. It would be difficult to determine the 
extent to which an understanding of the Bible is needed for a true 
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and complete appreciation of the greatest works of English and Am-
erie&n Literature. 
It will be well to quote at length here from that splen-
did volume by 1-l'ofessor Emil Carl Vlilm of Boston University, - Religion 
( l) 
.So\lli! the School. In his years of careful study and thought he has 
arrived at ",i.. view of religious education which has become increasingly 
clear in several years of consideration of the subject, •••• one which 
(2} 
the progress of time and tolerance will vindicate." It seems clear 
to him tbat the cultural history of the race and the important part 
tbat religion has played in it, make the duty most imperative of in-
traducing the child to this part of his inheritance. It must be ad-
mit ted that there seem to be at first thought "insurmountable di fficul-
ties" in the road of the undertakine, but these, he points out, are 
"largely gratui taus and avoidable." By om· exclusion of religion, we 
have excluded also a large and invaluable portion of our cultural in-
neritance,- religious literature, history of religious ideas, and the 
poetry and music of devotion. ''':2he artificial exclusion of these m:'lt-
erials from the schools is not only unpedagogical, revealing a defec-
ti ve sense of historical and psychologica.l continuity in educational 
processes , but it is unjust to the pupil himself, who is thus deprived 
of one of the most interesting and significant parts of our social in-
(3) 
h er i tance." 
The second great reason why religion is needed in ed-
ucation is that it presents unequaled opportunities for the develop-
went of life attitudes. no one would question the need of the larger 
view of life, though it is certain that such a view is not to be 
(l) New Yorl<:, Abingdon Press, 1918. (2) "Religion and the Schools," 
p. 5, preface. {3)"Religion and the School", P• 40 
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secured by the process of analysis so habitual in most of our modern 
· education. "The aim of the schools should be to give not only some 
detailed inforrra tion but a structural sense of life as a whole, a 
sane perspective; and to inspire an enthusiasm for intellectual 
( 1) 
things which smll outlast the early years of schooling." This 
is the real essence of education. Wordsworth spealcs of "our meddling 
(2) 
intellect (which) mista1ces the beauteous forms of tllings''. There 
is danger ti1c.1.t we miss the true1·, deeper view of life in our close 
attention to innumerable details. Religion is the best counteract-
ent to this intellectual malady. Carlyle has defined religion as 
"w!l.Utever a man docs practically believe, concerning his vital rela-
(3} 
tions to this mysterious universe". In this sense it is per-
sona.l and vital, but more than a mere e!!lotional experience. "This 
essentially religious attitude is necessary to the noblest 1 i ving 
•••• Life needs to be touched with the glamor of wonder and deepen-
( 4) 
ed with the atmosphere of reverence." 
He who does not think a view of the universe and of 
man's relation to it is an important part of an adequate education, 
should give serious study to the influence of the two great out stand-
ing world views in all history, upon their separate and vastly dif-
ferent civilizations. It is not possible fully and adequately to 
discuss this significant fact in the world's histo~j; but there is 
(5) 
much written that can be found to shed light upon it. 
( l) Drake, "?roblems of Conduct", p. 264. 
(2) In "Tables Turned.." 
(3) "Heroes and Hero-\'Jorship", Lecture r. Quoted by E. H. Griggs, 
in''I,Ioral Education", P• 282 . 
(4) "Moral Education", p. 283. (5) See Paulsen, "li System of Ethics•• , 
PP • 415-51. .Also Articl e by \1:m. T. Harris, "Social Culture in 
the Form of Education and Religion", in Congress of .Arts and 
Sciences, PP• 1- 16. 
r:;· 
-Db-
s:'here is little reason to doubt that it v1as the influence of the 
oriental, pantheistic, ascetic vTorld view upon Chris tianit;} which 
gave it that spirit of antagonism toward science and the modern 
interest in the development of an earthly society. 
Contrasted with this world view is thn.t which is 
basic in both the Jewish an d Chr istian faiths. 'l'he Israelites, 
to begin with, felt an inward necessity of conceiving the first 
cause as an active free will creating a world of finite reality in 
which it could reveal itself as goodness. ':Che essential difference 
between the two world v iews is simply this: one finds its goodness 
in a to tal abnegation of life , the other in the corapletion or en-
riching of this life. Jesus with his philosoph~y of the "'abundont 
life" was one of the vvorlrl 's gr eatest and te~t r- •:o}..-rese:1tutives of 
this latter view. His interest therefore, \VclS chiefly in a newJ 
and nigher social order which he set forth to gain and which he 
termed "the lcingdom of righteousness''• This view as it has more and 
more prevailed in the western world has m:'lde possible intense scien-
tific and social develOI)ment. The other view bas been l argely res-
ponsi ble for the baclcward condi t i ons and slow development of most 
of t he oriental nations. ''The Christian viev.: of the world, there-
fore, does not compromise its idea of the transcendency or sovereign-
ty of the first cause, but preserves it perfectly and at the same 
t ime introduces transcendency into the world order by the doctrine 
of the immortality, freedom, and responsibility of the :truman soul, 
who, t hrough religious insight, interprets the entire world as a 
process of creation and salvation; the process of creating souls 
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with independent indiviuuality and infinite powers of self-
development in will and intellect in goodness and righteousness. 
Consciousness proceeds through science and philosophy and theology, 
everlastingly toward a completer comprehension of the divine method 
of creation of real being, t hat is to say, of moral being s through 
the inorganic and organic processes in time and space and through 
the discipline of moral beings by means of their historic exper-
(1) 
ience of life." 
Whatever we may believe as to the philosophy expressed 
in the above passage, we shall all have to agree tbat it is vitally 
essential to na ve a world-vi~l (a nd everyone must have a world-view, 
however crutle l which 1i fts life to a high level and which ma1ces educa-
tion in the sciences and all worldly cuiture an essential part of one's 
service to God. To develop such an attitude toward life is religion's 
hi ?:)lest service. With such an understanding of religion and its place 
and purpose in human experiences, we can plainly see its possibility 
as an important moti Ye force in all creative evolution • . And so it has · 
proved to be, even in its most perverted forms, through our past his-
tory . Our greatest need today in education is to feel this great 
dr i ving power in and through all our cultural and social training and 
leading on to better and higher human conquests . Professor r ratt 
gives a concise and beautiful picture of this mission of religion, 
from the psychological view point, - one which is well worth quoting 
here. "When one com1:ares the deeply religious and spiritual person 
with the best and bravest of those who are not religious, one sees, 
it must be confessed, that the fanner possesses something which the 
(l) Congress of Arts and Sciences, PP• 15 and 16. 
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othe : s _lack. It is not that he is any better morally than his 
non-religious brother, nor any more appreciative of beauty and 
love nor any bra.ver. It is, rather, that he has a confid.ence in 
the universe and an inner joy which the other does not lrnow. He 
is, perhaps, no more at home in this world than the other {perhaps 
he is not so much at home here), but he seems more at home in the 
{l) 
universe as a whole" . 
In the third place the demand for religious trai ning 
comes as the result of the evident incompleteness of mere moral 
training. "Mere morality, were such conceivable, would mean cold 
conformity to intellectually recognized principles of conduct, with 
no touch of enthusiasm, no sense of the infinite reach of life, no 
atmosphere of wonder and reverence. Such morality is obviously in-
adequate to the ends of human life; and moral education must include 
(2) 
the taslc of cultivating this higher attitude." Ylhat the moral 
codes generally endeavor to do is to mke up for the absence of tre 
religious motive by reference to the abstract qualities o f patriotism, 
reverence and worship. .Any of these if they are to be m-.~.de appli -
cable to the training of · children mus t become concrete by the ideal-
ization of the nation, humani ty or God; otherwise they hold no worth 
or vital impetus. 
Now let us consider more fully the objections that are 
comnonly raised to the teaching of religion in the public schools. 
Confusion of thinlcing about both religion and education is largely 
responsible for the disfavor with which this suggestion Ls received. 
{1) "The Religious Consciousness", p. 35. 
(2) Gri ggs, ''Moral Education'', P• 283 . 
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They both relate so closely to life that neither can be treated 
fully as distinct from the other. Professor Coe has pointed out 
(1) 
that it is but an incident of our h i story that they are so divided. 
says Professor Wilm: The difficulties which seemingly are insurmount-
able, are in truth "largely e ratui tous and avoidable", inasmuch as 
they are brought about in the first place by a stiff and one-sided 
conception of religion, and in the second place by an obsolete vi~v 
(2) 
of the proper methods of religious instruction. 
First, a general mi sunderstanding of what religion is, 
is responsible for many objections that are raised to it. There 
( 3) . 
are four t~:pical aspects of religion. (1 ) The traditional takes 
its attitude from the authority of the past; (2) the rational free-
ing itself from all authority finds its basis in reason and ver-
ifiable experi ence; (3) the mystical appeals to subjective e:xper-
i ence and supernatural revelation; and (4) the practical or moral, 
wi.1ich enphasi zes that Yvhich must be done rather than that which must 
be believed or felt. No individual is one of these to the exclusion 
of all the others; but all are found in ever:,' person in varying de-
grees. Ever y one of them is a ne cessary part of religion; and no 
one of them alone is religion at all, though it may retain certain 
religious values. This explains the way i n which it may be possible 
. 
to introduce many of the values of r e l igion into education without 
actually naming the name of Deity. Pro f essor Coe has sai d, "Give 
us public schools that develpp active interest in human welfare, 
(1) Congress of Pxts and Sciences, p. 271. 
(2) ''Religion and the School", pp. 5-11. 
(3) .Pratt ''The Religious consciousness", p. 14. 
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passion for the basal rights of man as man, faith in the capacity 
of men for u nselfishness, an'i the habit and purpose of co-operation -
give us public schools like these, and socic;l religion will look 
upon t:i1em as d ,ling God 's wi 11 even though they do not name his name, 
(l) 
but only that of his children''. 
~here was a day, no cloub t, \Vhen the "very phrase, 
unsectar ian moral teaching", was an object of suspicion as "savoring 
of infidelity". But that is not so toda y. Man~{ are contending that 
it must ever ranain unsectarian and not only so, but that it must also 
be given nn unsectarian religious motive and ideal to make it vital. 
':L'he only question is, Is this possible ':' How can it be done ·? We rmlst 
not only mark off a "neutral moral zone , out side the domain of the 
churches'' but it is becoming imperative that for our !mtion's sake 
we also mark off a neutral r el igi ous <:: one outside the churches do-
i!la.i n, whinh shall at least go so far as to give our citizenship a 
bent away from materialism and toward a l'i ghteous ideal. If we in-
elude in a program of so-cal led. 1ms ecta1·ian morality, teachings that 
bear on a spiritualized life in the true sense, then it may still be 
called unsectarian since it is free f'rcrn the spil' it of doema and creed; 
and it can mrdly be called mere morality apart from religion, inas-
much as religion in the last analysis is the complete spiritualization 
of life, no more th.sn thi s nor less. There may be sectarir=.nism in the 
world, we may well suppose, that doos not inc lucle such spiri tualiza-
tion of life as even a minor part of' its teachings; but if so it is 
not at all deserving of the name religion. 
B.e~igi.o11 is not to be identified with creed or form. 
(l) ".A Social ~heory of Religious Education". P• 264. 
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'."no teaching of theology is something altogether apart from the 
teaching of religion. Religion has been no more guilty at this point 
( 1) 
tnan all our teaching. To quote Professor Coe, "Religion is not 
to be understood in any merely m;ystie<:.l or merely dogm~:.:. tic, or merely 
ritual i stic sense. Learning a syste:n of dogmas, or perfor?ning set 
acts of worship._ ••• are not identical with it". As true education 
is living increasingly in reality and the achievement of self-guidance, 
so religion is "as many sided as one ' s nature, and hence education t here-
(2) 
in must be as broad as the whole riDn'';.' 
But, someone may say, does not the very life of religion 
consist in these credal diffel'ences, you are setting forth to elimin-
1::1.te? The life of denominc>.tlons, perhaps, but not the life of religion, 
we may answer. Of course any strict and narrow credalist would be dis-
pleased with such an at tempt. We may be thanld'ul t nat tneir class is 
rare in ?rotestantism today. The s-piritual empha sis of life will dis-
please no one except its sworn enemies, and any such are also the foes 
of the state and of civilization. }leligion itself does not rest on any 
creed nor any person, but is simply and solely, Hfe toucned wi t h tho 
Divine or sp ir i tuali zed life . 
:But what of the few v1ho are a vmvedly agnostic and who do 
not want any religion? I doubt if there are many real agnostics even 
among t hose wi:w boast of their unbelief. If there were any great number 
we must adr~li t their presence would become an unconscious mel1ace to the 
state. In answer to the famili ar argument that, while majori tias may 
'.?ell rule in t!le sphere of political acti on, tney must not ve nture to 
do so in the realm of conscience, it may well be observed tha t it is 
often the case that matters once recognized as simply of the conscience 
(1) See Wi lm , "Heli.gion and the School", pp. 11,12. 
(2) congress of Art and Morals . p. 277. 
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become, by a process of development, rna t t ern of vi tal concern to 
t he 1m ti.on. 1~ 11 example is the drink evil. so it may be that pre-
valent agnosticism and m.ateriall sm is in s imple trutl1 a prob l a n 
f or political consideration . \'le must not carry the logic of our 
position, as to the separation of churGh and state, to the point 
wi1ere it includes the separation of religion from the state. It is 
one of the plain lessons of history that irreligion and its close 
attendant, um·ighteousness , are quite capable of becoming a nat ion's 
most destructive enemy . There is no doubt even today a place, and 
a very large one, for sectari an l'elig i ous teaching in certain denomin-
at ional schools; that i.1.as no bearing on our problem. '.'!hat we are 
maintai n ing is that religion as a dynamic moral ideal does not have 
to be sectari<~n, as we once believed; and also that it is a vi tal 
need of the education of our day . I do not believe that i.t is any 
longer true th<"lt the average .American has a desire to cause his creed 
to permeate the public school. Yet it is exactly that fear that holds 
us to our present course . There is nothing about creed., most of us 
~CUO'R full well, that can perw1c. t e anything. The religion of ll.fe should 
and could permeate the whole life of a follO'uer of any creed. 
True religion is an influence in all of life. ProfessOl' 
.?ratt makes this clear by declaring that dogma or creed or theology 
relates to onl y a po.rt of life and therefore is not to be identified 
with religion. '' Theology" , he says , "usua.lly lags behind science and 
philosop~'ly because the two latter malce sen::;e perception a.nd clear reason 
(1) 
t:1eir criteria, whereas religion is a m&.tter of the whole man." 
( ll '''l'he Religious . Gons ci ou sne ss ••, p. 63 . 
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?rofessor Coe cal l s attention to the fact th.at whatever ma.;y have 
been the relielous belief in the past. it is nov1 generally agreed 
that in religion, as in science, there is only one world. There 
is not a spiri_tual, i1eavenly •Horld as distinct from t!te secular, 
earthly life. It rena ins for us to become religious by spiritual-
izing the life God has given us. Tiel igi on relates to every phase 
of human existence . "~his justifies the remark that 'religion is 
life and l ift=~ is religion, or neithe r is [mytili~lt1'· ~he bearing 
of ti1is conc e1)tion upon education i8 l)erfectly direct. lf in all 
that we see and handle, all that we do and think, all that we hope 
and aspire toward, we are dealing wi L'l God, then any education that 
is vital must involve in its inmost essence a growing realization 
(1) 
of the divine side of life. 
True religion finds its expression in a SlJiritQal i.n-
terpretation of life. It is very important ni~;_tt we tj1i:1.l< of life. 
- ·~'he view which we form of the universe", says Professor SorleJ.' ~ 
''cannot remain a mere i ntellHetual eonc ept •••• It affects ou:r· whole 
.:J.ttitude, ano tiom1.l n..11d actiYe as we ll of intellectual , to the world 
in which we have to play our part. We cannot think of the world as 
of one kind and feel towards it or adapt our a c tions towards it a s 
(2) 
if it were of an entirely different sort." He points out 
further that our only standard for U.eterrnining the clivine is to be 
found in the world of moral value s. So then tho ideal realm of a 
of t~w 0re~tOi', is itself t!1e realm of t:tw truly j'Gligious. 
{ll Uol:lcl· e ~3 !3 of ,::..r tv tLll c~ ~ ci ellCd , l?• ~27;3. 
( 2 ) "Moral Values and the Idea of God" , p . 471. 
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True religion according to this would be a fulfillment of rigilteous -
"-----
nes s in this life. (See the whole of ci'.apter :(VIII). The same point 
of view is expressed somew1Jat differently by Professor Drc.:i~c , "}' or 
[l od works usually , if not universally, through natural lav;s; and t he 
histo:dcal viewpoint, that sees everyti1ing in our developed life as 
the out come of ages of natural evolution is not only rich in fruitful 
( 1) 
insight but entirely consistent with a deep religious feeling." 
\'/hat religious education must aim to do, according to this viev;, quot-
ing fror.1 Professor 1.Vilm ' s book again, is to furnish the child with 
"concrete data out of ':iili ch he will, vvi th proper ass istance, cons truct 
a r eligi ous view of the world which shall be in some genuine sense his 
OYm, instead of re c; uiring him to learn b~1 rote abstract formulas which 
(2) 
his experience has not enabled him to assimilate." The materials 
of religious education are e·.,rer:>thi ng . God is in his world and we 
must under stand his world in some sense if we are to know and appre-
ciate him. \'!e must understand tha t "the spiritual life is not G.part 
frcrn the natural life and in antagonism to it , but that the spirit in-
(3 ) 
terpenetrates all life and that all life is of the spirit". "Our 
w;nole syster.1 of education is likely to be a comparative failure unless 
we recognize this principle. If, on the other hand, we fully adopt 
it and act upon it, we can, I believe, prove to the ·world tnat the 
public educational system, with its witle and varied curriculum, is an 
instrument of surpassing promise for our whole social and religious li f e." 
(1) Problems of Conduct"~ P• 43. See also Borden P. Bowne ' s 
"~b.e 1m:.1anence of God". 
(2) "Religion and the School , " p . 12 . 
(3) Nicholas Llurray Butler, ''Principles of Religious l~duca.tiOli", IJ• 18 
( 4} "Reli gion and the School'', pp . 15 ,16 . 
(4) 
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~he tv;o-fo ld enpbasis of true religion is upon high 
ideals of personal conduct and social regard. The first of these 
has ref erence to the private behavior of the individual. Extreme 
emphasis used to be placed upon this phase of reli eion, but today 
the tendency is if anything in t11e other direct ion. It is espec-
ially important t~~t the incr easing social consciousness of our 
day sha ll be tempered by a religious attitude. One of the most 
pathetic sights of our modern life is to behol d in places t he 
vvorship of humanity - "seekine for something large enough to fill 
(1) 
a human heart and conmand a human will." The development of a 
social purpose is one of the supreme tasks of relig ion. Most of 
the passion for social betterment has been a response t o this rel-
ieious appeal. In religion then we are "conc erned with the entire 
program of a life •••••• and with the lives of all." .And the pur-
pose of education is - "to give every child a developing, democratic 
( 2) 
experience of life in a real society." Hence it is clear tha t 
the public school with its larger social \'ihole can the more nearly 
meet the true religious needs of our time. 
A second great cause of opposition to religious teaching 
i n the school is a misunderstanding of the true nature and function 
of education . 
To begin with, education is a simple unfolding of the 
natural human impulses. Here education is a t one with religion, 
except of course such r e ligious belief as becomes involved in a 
vi olent dualism in which duties and inclinations are set in an im-
(l) Coe, ''Congress of Arts and Sciences", p. 2 79. 
(2 ) ~-J:enry F. Cope, "New Developments in Religious Education" , in 
Religious Education, Vol 15, pp . 340-1 . 
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placable hostility. But tha t is not true of religion. In char-
acter development we must follow "the philosophy t hat, as result 
of its analysis, declares that , whatever be the appetites that 
seem to link the man to tbe brute, there is even in these, and 
h~J much more in desires of which the brute is incapable, the in-
fusion of a spiritual and rational element, which lends itself to dir-
(1) 
ection toward the higher satisfactions. " 
An interesting stu·Py of the true nature of education 
(2i 
may be found in Professor coe's article. Any of the various 
definitions that have been given for education, w.hen traced to their 
logical conclusions, imply the vital relationship of religion to ed-
ucation. 
As adjustment to environment , education must accept reli-
gion as an important part of that environment. As child development, 
religion must be considered as a recognized impulse in human exper-
ience . As preparation for complete living, religion must surely be 
recognized as a part of the complete life . He therefore identifies 
them so closely that he is able to say, "Religious education is relig-
ion taken in earnest, and it is educh tion taken in earnest. It is 
education in the complete and proper sense. It develops the whole 
man , adjusts him to his real environment, transfers to him all the 
values of race-experience, prepares him for living a complete life, 
and transfigures the social sense with the ideal feelings and faiths 
whence perennially may spring ne\<J and ever purer social aspirations " . 
(l) 1J.a.cCunn , "The Making of Character", P• 38. 
(2) Congress of Arts and Sciences, pp. 273-277. 
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It remains to consider the question as to the possibility 
of introducing the study of religion as well as morality into 
the public school curriculum. If we are not ready to admit that 
progress has been made in the unifying of ideals and the broaden-
ing of life's horizons, then the task may seem hopeless. Further-
more, we must beware of that false assumption which concludes that 
because a change cannot be made in a day, it is therefore not to 
be considered. 
Careful study of conditions seem t o show th.a t · the 
time is ripe for a strong advocacy of these and other cba.nges in 
our .:unerican public school education. The rnost significant present 
tendency is the evident breaking down of the old denominational 
spirit and rivalry. We are apt to be deceived because the old align-
ments are maintained and denominations exhibit an outward show of 
enthusiasm and success. But it is generally true that the churches 
that have been most successful in recent yeE:.rs are those that have 
most nearly conformed to the modern spirit by abandoning almos t 
wholly the intense denominational spirit of another dsy. 
There is evidence on every hand of a new spiritual 
emphasis. Herber t w. Horwill conducted a survey of private and 
(1) 
church schools in America. His report shows that almost without 
exception these schools are giving themselves seriously to the matter 
of reli g ious education. One of the most noticeable tendencies is 
the total lack of denominationalism in most of them; but there is, 
(l) ''Religion in .iunerican Schools" , London Quarterly Review, 
136.:200-10. 
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not withstanding, a genuine re l igi ous life throughout. Students 
are often gathered from every denomination, and no special di.ff i-
culty seams to arise in the matter of teaching the Bible and other 
religious subjects. In an inspiring chapter on "Shall we Stand by 
the Chur ch'?'' Durant Drake contends t:rlB.t the old church, i f it will, 
is quite capable of expressing the new religious spirit. But if it 
is to perform this important task it is needful that it shall "drop, 
like an outgrown shell, its obsolete dogmas and its irritating dog-
matism". Tbe s i gnificanc e of this change in emphasis cannot be 
overemphasized. '' The future of religion among us hangs in the balance, 
(1) 
and with it in no incons i.derable degree, the future of humanity ." 
But whatever attitude the church may take toward this new spiritual 
emphasis, which leaps over narrow bounds of denomination and creed, 
it is for the state to incorporate it into the life of its future cit-
izens by a religious training that i s as broad and as democratic as 
its own life. 
I have purposely omitted the suggestion of any pla n of 
definite procedure in actually intro ducing moral and religious educa-
tion into our public schools. My reason is threefold. I do not be-
lieve it is time yet for the practical attempt to carry out these 
proposals. The need at present is for the encouragement and promul-
ga.tion of t:OO new spirit in religious thought. The plans will follow 
in the footsteps of a movement for enlightenment in regard to this 
problem and all its ramifications. In the second place, a definite 
( 1) "Shall we Stand by the Church'? '' Chapter XI v, pp. 172 and 181. 
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proposal is quite beyond the limits and purposes of this paper • 
.And in the third place I do not believe any plan that 1 might sug-
gest would be of real worth. Tilis problem, like all problems in 
education, nmst be worked out by a process of trial and error, in 
the actual experience of the attempt·s that shall be made. Perhaps no 
plan would work in any two given localities. It is a matter that shall 
have to be given careful thought throughout the educational world. But 
before that c~ be possible, the immediate task must be undertaken--
that of bringing the educational world into an immecLiate conscious -
ness of the signific&.nce of moral and religious training for a thorough-
going preparation for life, and its applicability to the work of educa-
tion. 
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VI. Conclusion: SUmmary. 
1. Our problem is one and not many; for education is the 
development of the whole life. It must include, then, every side of 
life if it is to provide the needed preparation for life. 'l'hough there 
is gen~ral agreement as to the importance of moral education there is 
widespread disagreement as to h~J it shall be taught. It is precisely 
the same contest as the "modern educational theory'' has called forth 
in every field of education. The problem of sanctions for moral theory 
is also one upon which there is considerable disagreement. The problem 
of religion cannot fairly be overlooked in this consideration. 
This problem has arisen as the result, first, of a 
new interest in the child as the center in educati on, and second, be-
cause of the inc:-:·easing complexity of modern life, with its attendant 
destruction of the influence of the home and the church. 
Our method of approach is first, historical, to under-
stand \'ii1.0t developments have led to the problem, and second, psycholo-
gical, because it is necessarily a ~m. tter of the study of human develop-
ment . 
2. The Development of American Education. It is necessary 
to u nderstand the causes of the development of .American education as we 
now have it. Education in .o.merica was at first religious in aim and ec -
clesiastical in control. With the gaining of state cant rol there was a 
gradual process of seculari zation. There ·were two chief tendencies lead-
ing in t he direction of complete secularization: (l) a growing belief 
that education was the task of the state in a democracy, and (2) sacred 
regard for the religious conviction of each individual citizen. The 
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movement 'Na.S not due to hostility to religion and was a necessary 
step in the day in whi ell it was tal(en. 
But the root-cause of secularization is to be found in 
the ~onflict of the ascetic ideal with the new scientific spirit. It 
;vas the sacred against the secular, with the departmental idea of religion 
in general vogue. Worst of all, morality too was set off in a department 
·:.'ith religion and thus excluded from educati on. 
3. The GrowiTl.g Inadeguac:1 of Secular Education. 
This dis sat is facti on vvith education may be seen in the 
quest of the educator for a restatement of the aims of education. Educa-
tion is seen to have failed at the most important point - the development 
of strong moral character. For one thing, there is the evillent starnp 
of secularism on a l l our western culture. We have, fnrthen.'lore, endangered 
our civilization by wit:P.ho lding from eduC'..ation its guiding princ i ple-
moral training. The complexities of our modern life make all the mor e 
important a careful moral tz·aining. Though secuJ.ar i?.a tion was a necessar;y 
step to take in the development of American education, our present arrange-
ment of complete secularization is both illog ical and unpsycholoe;ical. 
Our salvation from the logica l out come of our posit ion has been i n the 
fact t hat, practically, neither religion nor morality could be kept out of 
the school room. 
The aims of education are found. to be the adequate prepar-
ation of the chil(i for citi.;~enshi.p in [;. democra cy. But this must be i n 
harmony '\7ith the total social welfare. Education must also include in 
its worl( the task of preserving civilization. For this , moral educa tion, 
the traininE of the conscience, is most essential. There is no greater 
educational need than moral t raihing and instr uction . 
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4. The Place of Morals in Education. 
The ethical end is now admit ted to be one of the 
chief ends in education. 1loral i t;y at least, is begi rmillg to free 
itself from the old religious ban and finC. it s r:i.g:t·1t ful place i n 
eductt- t i on. T\vo mod•;rn emphases have helped in this, --the new psy -
chologica l interest and the emphasis upon training through right 
conduct or action. The real solution is not to be found in the 
Sunday School or the home or week . day religious educr:~. tion given by 
the churci1es. These are wholly inadequate. The plan of turn ing it 
over to the churches is essentially und.emocratic. 
Moral education in the public school offers the 
follov'ling advantages: The first four are minor: 
(l) It reaches larger numbers, 
(2) It :bas the advantage of trained teachers, 
(3) It can train better for the larger relationshiyJs of 
life and 
(4) It can pr ovide a broader foundation for more extensive 
culture. 
(b) Two chief advantages are: 
(a) It is democratic in spirit and not sectional, and 
(b) It does not diYorce morality and conduct. 
There are two general methods of teach ing morality. 
Indirect moral training is that given through the mediur.il of govern-
ment ,discipline, curriculum or the influence of the teac11er . Direct 
moral instruction is the actual teaching of moral theory and practice. 
Direct moral instruction should be used only as supplementary to the 
indirect training . 11ora li ty not only Cffil be taught, but it is very im-
porto.nt that it shall be given a place in the curriculum . 
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In almost every nation the atte.vnpt is being made 
to introduce moral educstion into the schools. This is being 
done in many ways. Tbe out standing Arne ricc..n plan, the Iowa l)lan 
of Ghc•ra.cter Education, is a typical moral code without any refer -
ence to religion. It is a vain attempt to teach Dn adequate moral 
code that ma1;:es no r eference whatever to religion. 
Moral education has many problems to face. Chief 
among them are: (1) How to keep moral instruction from becoming 
artificial and precocious. (2) The problem of sanct ions is increased 
by the conflict of ideals. These conflicts may be avoided by: 
(a) Training only as a good citizen, not as a good man. 
(b) Choosing cornmon ground, where there is agreement . 
(c) Endeavoring to reconcile the conflicts. 
(d) Employment of toleration, as in all other subjects. 
(e) Finding in the conflicting opinion, educational value. 
(3) Llor al training must establish a spirit of loyalty, and 
(4) 11oral education must build a dynami.c idealism. For this last tnere 
is vital need for the religious ideal. 
5. The Place of Religion in Education. 
Religion is important in moral education not to 
furnish sanctions, nor to give a theological basis, but to supply the 
necessary dynamic to translate morality into life. There are three 
special reasons for the need of religion in education: 
( l} Religion is a large part of our cultural order 
and, therefore, cannot wel l be omitted. The Bible al one is closely 
associated with a large part of our culture. It is illogical to omi t 
it from education. 
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(2) Religion presents unequaled opportunity for the 
development of life attitudes . Our greatest need today is for a 
truer, perspective view of life. The Chris tia.n world vimv and 
its influence upon ci vili zati on may well be considered. 
(3) Moral training is plainly incomplete v1ithout the 
religious ideal. It needs a dynamic, driving ideal. 
The common objections raised against religion in educa-
tion are due either to a misunderstanding of religion, or a miscon-
ception of the function of purpose of educati.on. Religion is not 
to be tnought of as a creed or form. No one is favoring the intra-
J.uction of these into public education. But true religion is an 
If\ 
influence in all of life. It consists :of_ a spiritualization of all 
of life's values, and it makes possible a spiritual interpretation 
of the universe and of life. Its two fold ~phasis is upon (1) 
high ideals of personal righteousness , and (2) high ideals of social 
regard. ~here is a very great need for religion, so interpreted, in 
our education. Education is closely associated with religion, how-
ever it may be defined. Religion is a large purt of the environment 
to \~lich the child must be adj~sted. It is likewise a recognized 
impulse in man and must be trained. It is a very necessary part of 
the complete life. 
Can religion be taught in the schools? We cannot say 
no on the basis of what has been true in the past. f/e are li iring in 
a different age. '1\vo tendencies are noticeable, the break-down of 
the old denominational spirit and the spread of a new spiritual em-
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phasis. The present taslc is to spread abroad the new sp i rit-
uE- l emphasis and its interpretation of religion and to impress 
educators with the supreme place and importance of religious 
and moral training in an adequate program of education. 
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